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The ,Cheshire :Preschool Program is a wholistic approach to the early in- /
tervention of learning disabilities. Six Or seven children, with a variety
of handicapping conditions and with different levels of needs, are. grouped ,,

together with their, parents im an educational setting. The goal of the program,
1 is'to allow'each child to develop his/her optimal educational potential'by work-

ing with the mother -child unit. The home-phYaical environment,-the school phys=
ical environment, the staff consultants and the Parehts'all become-integral,parts
of the ongoing diagnostic process and programming. .In thelguryears-of-the
gra*, documented gaini for the children have been exceeded'only-by positive'changea
in the child-rearing practices of the parents.

The program is conducted for the children and mothers within two` former kinder-
qarten"rooms of an elementary school in a semi-rural suburban community of 2(),000.
It has been in operation for four years and, has served 64-'children.` Some of the
handicapping conditions have been: hearing impairment, vision impairment, cerebral
palsy, cleft palate, autism, hyperactivity, language, aelays, mental retardation,
emotional,distUrbance, general developmental lags, behavior problems,; and mother's
concern about her child's normality. ( complete list of handicapping conditions is
in Section II.) In 1975-76 the program has served 27-children and their parents.
(A summary of the handicapping conditions of the 27 children in the 1975-76 Preschool
is presented in Section II). The present staff consists of one coordinator, two
teachers, two aides and a secretary. The ancillary staff includes an architect,
equipment designer, optometrist, psychiatrist, school social-worker and school psy-
chologist. Dr.' David Corsini, Associ&te Professor of Human Development and Family
Relations, University of Connecticut,,has directed. the evaluation effort; and Dr.
Jennie Rothschild has collaborated on the design and carried out the evaluation,.

In the Preschool Program small groups ofCtildien (6) and pdrents (6) meet
with'a feacher and an aide f9r a period of two hours per day. The children range
ih age from three to six years and are grouped developmentally.. The older groups
of children clime tour days a week and the younger g;oups come three days a week.
For half the time each day, parents work with the children, teacher and aide. -For
the other half, the parents meet'with the teacher, and/or aide; or- consultants and
discuss the events of the day, plan future activities and in general continue to
develop an understanding of how best to work with their children. -Parents also par-
ticipate in special workshops And sometimes have-hone visits to help'With their
home environment.

The,program has several distinctive features',

L. ,It is a mother-child project. The mother, after receiving a letter des-
ciibing the parameters of theprograme Must bring the child to the,attention,of the
program-and agree to attend regularly and to become part of the-educational team
which works with her child.

414
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2. A centr belief of the project'it that the-mother's perception of the
child ii real an influences the child no matter what a prqfestional's judgement--
might be regard, g the child. The mother has the most experience with the -child
and knows more can be determined by standardized testing. -Thus, the staff

'must work with the mother in planning for-the child because the mother is the'essen-
tial link in tie communication'between the child and professionals.

3. The hila is conceptualized as a complex totality made,pp'bf many inter7.
related cyst . Every behavior contributes toand is a reflection-of the in
of-the.iyat as a whole. A'problet in one system can cause a problem in ano
system and/ r affect the overall functioning of the total child. For example
language' dicap may be partly responsible for disturbance in a child's-so
relationih pi or the:fanguage probleM may represent an expression of a chi
-turbed're1ationship with a parent. Another example would be that the c
tics of the-visual system affect what one sees, but it is also true that
is ready to See affects the functioning of the visual system.',It is central'
program focus on the total 'child and to avoid focusing on one particular
or prob em exclusively.

4. This project is committed to the belief that teachers and parents an learn
how t change the physical environment to facilitate a child's development _It'can
.be u to stimulate the deyelopmept of certain talents, to compensate for, certain
limi ations, or more likely to extend the child's conceptual play that helhas initia-
ted

This report p sents evidence of the-elfectiveness of the program _Because of
a and diversity of, the target,children,'the measurement-hat involve several di-
v rse measuremen techniques. .The.program does not fit neatly into e'pre tes&z:

st test nbr experimental-control group design. However, both proc ss and product
aluation aCtivity has beeri conducted and is part of the ongoing-p ogram. This year

the program graduates have'been studied by interviewing the receiv 4 teachers, the/
special services personnel and the mothers. Each year the childr in the program/
are tested Fall and Spring on the Stanford-Iiinet and Gesell Deve opmental Scale.'
Teachers' keep ongoing records-on each child and fill out specia observational IChe-
dules three times a year. In the Fall and Spring the mother f lls out a questionnaire
;concerned with her Rerception of her.chi/d's behavior and her related feelings and
attitudes. A comparison group of nursery school mothers was also given pre-post'
questionnaires.

The objectives of the programe as stated in the 1972 76 Project Grants, and
-the research evidence of the success of,each objective e described in Section I.
'The specific data referred to in the table are present =s in Section IV.

r
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STATEMENT OF PROJECT C84ECTIVES AND EVALUATION -

TECHNIQUES USED
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: A. 'BIDENTIFY TR E WHO TOOK PART IN EV ON 4

'Mothers, children, staff, outside onsultants 'kind examin rs participated
inrthe evaluation.

, i

B. INDICATE NUMBER,\CHARACTERISTCS, anf OTHER RELATED IN7ORMATTON ABOUT TJIOSE

A totalor* children and 64 hers have participat- in the program in
the four years it has been in operation. The ages o the"children range'
troM three to six yeirs: The. number if children who haveAseen in the..pro-
gram each year is listed bellow:

, 0
. 1972 -73 6 children

1973-74 , 19 children
'1974-75 27 children
1975-76 27 children

The handicapping'conditions of all 64 children areldescribed in Table II7A,
PageA, 8).

The-evaluation of the 1975-76 preschool progrim cludes.27 children and
their parents. The handicapping conditions of these 27 children are described

I , in Table II B, Page (9). 4i , . t
.

.4 All f the children and parents are residents of Cheshire, Connecticut,
and all t three Chinese children and their parents (from the same family) .'

are Cau scan. Two of the children ih this year's preschool come from bi-
lingual homes, one,Chine d one Italian. The, participants afe predominant-
ly middle class, althougV:ross-section of economic strata have been repre-
sented.,, The education ,of the mothers has ranged from high school to graduate
degrees. Of the 27 1975-76 participants, three mothers were working fullrtime
during.the program and six others were working part-time. Fathers' occupations

, varied fro* executives and physicians to factor worker to unemployed.
, .4 . . . I

4 The 27 children in the 1975-76 program had a total of 46 siblings.
Severiteen.of these, or 37% have received special services from the school system
fer learning problems:, The percentage of siblings of preschool children:who
had received services in the past three years are 33% in 1972-73, 54% i9.1973-
1U,'and 58% in 1974-75.

1 1
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Handicapping Conditions

1972 - 1976

64 children

Medical problems.

Hearing lqss 1

Cerebral palsy, 2

,Birth defect .1 1

Prematurity 8

Clef palate 1

Hylane membrane diseas 2

Strabismus 3

Cancer 2

itOr
Mental deviation

Retardatipn 2

'Thought disturbance' 6

Gifted ,1

'Emotional

Autism ,4 2

Hyperkinetic 2

Socially disturbed,. 10

-

Language problems

Stuttering`' . 1

Developmental Delay 13

Articulation 4

Multiply 'handicapped 3
.

12
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"Table 11-B

Hanataapping Conditions

1976 - 1977

24 childien

Medical Problems

Biith defect 2

Cancer
Strabismus 2

Brain damage 1

Mental Deviation

Retardation 2

Tbdught disturbance 1

_Emotional

Hypemkinetic 1
_Socially disturbed 4

Languase Problems

Developmental delay 7

.Articulation 2

Multiply handicapped

Five children on waiting list.
.To be served in the Consultation Center.

44-
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ThyalThwition process has evolved over the four years of the program -

as the need -and progress of the ,children and the mothers have become better
understood. Many of the-original elements of the evaluation, such as the
Gesell and Stanford-Binet examinations, 'have been retained. Other elements
of the evaluation, such as parent questionnaires'and teacher reports have
been expanded and formalized. Elements have been added each year. In addi-
tion, some of the preschool procedures, particularly the video tape record-
ings and tape, ecordings,-need to be aeveloped into parts of future evalua-
tions. The following list summafizes the evaluation process for the four
years of the program:

1972-73: Stanford-Binet, Gesell, Parent Nestionnaife,and Interview,
Teacher Report. -.Conducted by the school psychologist.

1973-74: Stanford- Binet, Gesell, Parent Questionnaires and leacher
Checklist of Coghitive Tasks. -Condulted by the school
psychologist.

1974-75 Stanford-Binet, Gesell, Parent Questionnaires,'Parent Figure
Drawings Of Parent andChild, Teacher Inventory of-Children's
Behavior; Year End Teacher Assessment, Videotape Recording of'

. .

Parent-Child.Interaction. 'Conducted by-parttime prOgram
evaluator.

. . .

1975-76: Stanford-Binet, Gesell, Fre/Post Parent, Questionnaires (0012-'
fared to Nursery School Control --Group)., 'Parent and Staff
Monthly Questionnaires, Teacher Clabsroom Obtervation Schedules
And Ratings (initial, mid-year and final), VidiO-tepe -recording
of thildren.(pre/post); Development of Individual Case Studies,
Interviews of ParenIs of Preschool Graduates, Intervie6d,Of
Teachers of Preschool Graduates. tConducted by fulltidie evalua-
tor and supervised by part.7time consultant.

,31
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A. Effects on Children as Measured by Standardized Tests: Stanford-
7-Biziet and be#91 Developmental Examination

A

Related to:

Objective 4: ,To. develop a -continuous evaluation process
for purposes of. retearch and demonstration.

Objective 6: To document gains in adaptability, reduction
- of stress and improvement of cognitive function-
ing in. the child,

%,
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STATISTICAL ANALYSIS OF STANFORD-BINET INTELLIGENCE DATA
. 1972 - 1976

The-accompanying figure presentegraphicaliv the Stanford-Binet
(1972 Norms) I.Q. change scores for three groups of program children.
Table IV-A presents the pre and post'scores:foi all children. The one group.
of elgven chilOren represents graduates of the program. Theie children were
first tested for the program in 1972and.1973k' At the time of retesting, 1975,
thoie eleven' children were ho longer in-the pogram but were'within the regular
school system. As a group these childrenhad'an initial I.Q. score of 74.1.
In 1`975 these children had a mean I.Q. score of 90.2. This 'change is statis-
tically significant (t (10) = 3.74, EL< .)l).

Also illustrated is,the pre-post I.Q. test data for the 23 children in 4
program durin6.974-1975: For thesehildren the mean initial score was 90.6
and the mean end of year score was 100.7. This 41fference was statistically
Fsignificart (t (2.2)= 43.25, E( :01) .

'
Stanford-Binet I.Q. test scores for the 1975-1976 program year also are

illustrated on the accomPanyingtigure (End of year testing was completed in
early May, 1976). It was feund that the beginning I.Q. mean score for the current
year program children was 98.3 and the end of the year mean I:Q. score was 107.7.
This difference is also statistically significant Qt (23) = 2.84. p.4.01).

-Although an increase inf.Q.-scoresis not the primary objective of the
preschool intervention program, measured I.Q. dqes increase as a.function of
placement in the, program; and this increase appears to be maintained after gra
uation from the program. Helping eadrindividual child use his or her potential
for learning remains the primary object of the program. However, since Stanford -
Binet I.Q. scores 'are -good predictors-of academic success, it is acouraging to
report that, on a group basis, significant changes in I.Q. are produced by the
program.

18
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AMalysis of Gesell Developmental Examination Scores

The Gesell Developmental Examination assesses developmental age. Used
for its 4agnostic,as well as its evaluative value, the examination tests a
variety of language, motor, adaptive and personal-social competences. Table'
TV-8 compares the growth in chronological and developmental ages and notes the

"Ldifferences for all four yeais of the preschool program.

Analysis9f the scores for each year indicates that children in the pre-
school make gains in developmental age thatare equal to their chronological
growth. ,The average growth in developmental age per month of each group is:

4111111141`*'-''

1975-76

1975-75

1973-74

1972-73 41

1.04 months

1.1 months

1.0 months

months

Because each of these children has been identified as having one or more handi-
capping conditions, which may affect development, the fact that their develop-
mental growth has kept pace Wi4h their chronological growth may be another ii-

dication of the'effects of the preschool program.
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'
B. Effects on Children 1975-1976 as Measured by chars',

Ratings and Observations .

Related to:

Objective 4:, To develop a continuous evaluation' process
for purposes of research and .demonstration.

4

Objective 61 To document gains in adaptability, redu0-
tion of stress apd improvement of cognitive
functioning of the child.

I
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ANALYSIS OF BEHAVIOR RATINGS

Teachers mjde general ratings of the abilities of each child in their
classroom in 14 behavior areas using a seven point, scale, with one indicating
no problem and seven representing a serious-problem. (See Appendix B-1' for
a copy of the rating scale.) Ratings were made in October, February and June
when the beginning, mid -year and final Classroom Observation Schedules were

.combleted. The rating, scale' corresponds to the Classroom Observation Schedules.

To obtain a reliability index for the ratings, at the end of the year the
aides in each classroom were asked to complete the same rating scale for each
child in their classrooms. The ratings of the aides were then compared to those
of the teacters. Table IV-C presents the results of these comparisons in each
of the four groups. The table also presents the results of the teacher-aide
comparisons for each of the 14 areas. The data in the table can be summarized
as showing an average perfect agreement between teachers and aides of 63.5% and
90% of the ratings within one point of each other.

Figure 1 shows the-average ratings for the preschool group on each of the
14 abilities at the three different times the ratings were made (October,,FebruarY.
and June). The averages are/based on the teachers' ratings. Table IV -D presents ,

the results of the statistical analyses: t tests comparing the first-and third
ratings. As both the fi e and the table show, significant gains were made in
12 areas. The two are that did not show significant changes, as rated by the
teachers, were audit problems and physical disabilities1 areas which an educa-
tional program wou not be expected to affect. However, visual problems did show
an improvement at the .05 level of significance and this area ptabably reflects
the emphasis of he program on perceptual skills, the influence of the optome-
trist-consultant-and the effect of some of the children's visual operations and/
or treatment. The other 11 arum; gross motor, fine motor, four languagb arias,
general learning, personality (or emotional development), social behavior wi
peers, social behavior with adults and conceptual development all indicate signi-
ficant improvements.

A

A

4
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1

By Class (Overall):

1 (112 ratings)

2 (96. ratings)
,er

3 (1.2 ratings)

4 (112 ratings)

I

-20-10-

TABLE 1V C

Teacher-Aide Agreement

- /
% Perfect

51.7%

62.5

65.1

75.0

Os

Within 1 Point

86.0%

96.8 j

-89.a

89:3

By Area (27 ratings)

1. Gross Motor Skills 59% 93%

2. Fine Motor Skills 63 89

3. Amount of Speech 70 89

4. Clarity of Speech 6)k 89

5. Complexity of Speech 70 89

6. Comprehension and Reception 74 93

7. General Learning Skills 41 70.

....-

8. Personality (Emotional Deg.) 52 89
.

9. Social Behavior with Peers 59
6..

10. Social Behavior, With Adults 56 93
1

11. Parent -child'Interaction* 52 85

12: Conceptual Development 70 93

13. Visual Problems 59 96

14. Auditory Problems 81 --100
,,

15., Physical Disabilities 93 93
1

.16. General Health* 56 93

Categories ded' at mid -year' Not included in statisticalanalyees..

1. /4
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INDIVIDUAL CASE STUDIES: -
SUMMARIES OF CLASSROOM OBSERVATION.SCREDULES AND TESTAIEPORTS

.

`)-

The Cheshire Preschool program Includes children with a wide,variery
of needs and strengths. The curriculum is highly individualized: no two
children are expected to select activities and use the materials in the sae
way, even if their needs are,similar. Moreover, no single evaluation instru-
ment can present-all the strengths or proble9s oPthe whole child. Although
we begeve!.that the testsiiEanet anal.,G,ese.Wexaml,nations, provide.much,usefp.

infermation, they were rot designed to examine, all the behaviors we feel make
_up the whole child.

We feel'that the obtervations of'the teachers, who work daily,with.pareut
.and child, can serve an evaluative urpose. This year, we have used-the Cleat-
'room Observation Schedule (see-- appendix) as a formal structure for the ,teachers'
observations. Teachers' completed the sdhedu)es three.times (beginning, mid-year,
and end of year) and shared the observations with the parents each time. In
order to present a picture of the children who make up the preschool, we pave
summarized the teachers:observations for each child in the l975-76,program.
These 27 case historiei together with the reports from.the Gesell and Binet
examinations, convey information about the preschool children that group scores
on particular behaviors cannot. This highly individualized data reflects the
highly inditidualized nature of the Cheshire, Preschool program and therefore
samples are included in the text of th'e evildation.
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Child 2
Admitted: 9/75

-21--

Reason for admission: Down's Syndrome

Classroom Observations.'
, 1

.
. . j

A Grass Motor Skills: 'In the fall had a waddle -like gait, would not jump
or play ball,-had poor balance and coordination. 'Has become more competent; .,'

walkis no longer a waddle, will climiump in place,Cen-hit tethdr,ball.
40

- Running is still not agileilnd,she.will not lump down. ,She is very aware t4,,. ... .i..
cherself 1p IpaCe,' except when running.

. .

4*

Birthdate: 4/12/71

.

'

Fine Motor Skills: At first had poor'finger'control, no pincer grasp,
had difficulty manipulating small objects. Manual dexterity, agility and 66-
,ordination have improved greatly this year.

tl

Language: In the fall had difficulty understanding what was said to-her
and almost no expresqlve-language. Now understands everything said to her and
is beginning to put two or three words together. Can,make herself UnderstoOd
Verbally. Musid and mirrors have aided language development.: *

General Learning'Skills:- Heroalttention,and -ability to concentrate. have
been age-appropriate, but at times she Maes quickly !roil one, activity to
another and had `difficulty getting involved. In' tie fall, she would run mit,
of thd room ienothing interested her. Now she-asks for materials. Explookw
tgry behavior.is beginning to show some planning. -Shele interested in and
willing to try new things.' a

, 04 ...

1

Auditory; Visual and Physical Systems: -No apparent auditori(problem; one -, %

,eye seems to Om in at time. Will hive surgery in August to close,holes in
her heart. %

.

- Emotional Development: At first.ihad /ow tolerance of frustration and fail-
ure. Is now better able to tolerate fruserati8h.4 Self-image and awareness of
other's are good.4,She is outgoing and not afraid of new people or situations.
She, likes tb havdiller own way and it is difficult to get hir to do- siomething shb
does not want to d6, ,

. 4.-

Social Behailior With Peel-6: In the falrwas not really aware of other
children. ,NoW can play with others, but needs.help in ipproaching'thdm in posi-
,tive wAYs. 4.

- With Adults: At first did much testing of adults, but responded to

..

clearly stated limits. Now age-appropriate. - / -

With Parent: In the *1 would, not let her Mother out'of her-sight:
,

Is now able to leave mother withoutany.problems. o , '
,,,

,
^ . .

-

'Conceptual Develo ent: 'She, at 5 Years, 0 months, is performing at a''pentar, -

age of 2.4yeers, 4 mon . Her strengths are ,in the iociili adaptive areas'wbile
her greatest weaknessli with language. °Last year,'she was untestable on the
Stanford-Binet.

38
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Child 2 (cOnt.)

-22-

Nest ' erformance A

Gesell Developmental: Firit exathination was given on August 28, 1975.
Chronological age: '4 years 4 months

Developmental age: 2 years 0 months
A great deal of resistance to the test situation was observed. Variant

.behavior jresponses to structure) was that of a child of 18 months of age. .1,

Second examination was given May 10, 1976.
a ' Chronological age: 5 years 9 months

Developmental age: 2 years 8 months
There-is much less scatter in her; performance and more flexibility in her

response to structure. She continues to need that bit of extra time to make a
total shift from one task into another. 0

0

.9

4
',In general, verbal communication is easier and much more meaningful.

4

4
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'Child 8

Atnitted: 9/75
,

-23-

Birthdate: 4/30/70

Reason for Admission: 'Possible emotional problems,' appears to
function in abstract/end unable to,cdncre-,

tize. Referred.from private nursery school
because of'inability,to ihteract with other
children. '

Classroom Observations 1975-1976

tz

AP
Gross Motor Skills; In"the fall, was very tense and moved stiffly .in all

activities. He did not enjoy motor activities and was unwilling to attempt most.
Appeared to lack awareness of his body'in space. Over the year, tenseness de-
creased especially in the context of dramatio play. His swimming and other motor
activities showed marked improvement as did awareness of self i9/4i3ace. Now he
As less stiff and more willing to try motor activities. Skills are age-appropri-
ate, but his muscle tonecan'be tense depending on,his emotional stater.

Fine Motor Skills': Have been age-appropriate, all yeas.

Lan a e: Comprehension is age- appropriate. Has had difficulty attehding
to verbal directions, especially when he is anxious or upset; but he is more
willing to accept verbal limits now than in the fall. In the fall his voice was
high and had little-modulation,'he talked constantly and when he was excited his
:verbalizations were unrelated and,confused. Now there is less extraneous verbi-
age and his speech is,more connected to what he is doing. His voice is still
loud at times.

General Learning Skills: In the fall, had difficulty setting limits, moving
from one activity to, another, selecting a task and seeing alternative ways of uging,
materials. His-ability to move from one activity to another, to select a task and
to use materialsn different ways have improved. He has had difficult-1, in organ-:
izing,himself and following through with activities since his mother's hospitali-
zation in April, but has shown improvement in recent weeks. All year has beenable
and willing to work with other children and has shown good attention span and ,ability
to concentrate. ,

e

Auditory, Visual and Physical Systems: In.the all could not Visualize or
'"respond to curves, but now his visual abilities are age;-appropriate: He has trouble
sleeping whet he is tense. No auditory problems. .?

Emotional Development: In the fall he was friendly but wanted to control sit-
uations and had difficulty following. Seemed fearful and anxious and showed little
reaction to success. He was frustrated when it was time to leave. He used fan-
tasy to organize his ideas. ,Swimming has hdlped lessen his fearfulness and anxiety.
He is no longer frustrated when it is time to leave. However, his mother's hospi-
talizationjas made him more anxious and fearful and easily frustrated. Now he has
diffioulty accepting adult support and feels very poorly about himself. Emotional
developmeilit remains the majpr area Of concern about him, but he.is now better ablp.
lo'ehpresspis anxiety and confustion.

..o4Call ow

'4 0
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Child 8 (cont.)

;24-

OW.

f ,

1

Social Behavior With Peers: In the fall was able.tb interact and share
With peers, but"-bas regressed. He is concerned abodt his lack of acceptance
by.his peerk,-but is unable to modify his approach and requires adult.help-to'
have.positivesocial interaction.

. With Adults: Good interaction in the fall-but lately-bas 4een
hesitant to,aCcept adult support and compl'ains about adult restrictions.

With Parent: Age-appropriate.

I

tioncptual Development: Well- dev.eloped'abstract thinking and ability to
preplan and work from sequences verbally or_diagramatically from beginning to
end. Continues to need'adult support to get started, find alternatives and
integrate others into his play, Problems in relating thoughts tireality re-
main.

Test Rerformance

Stanford-Binet: He, at 6 years, 0 months, is performing at a mental age
_

. of 7 years, 6 months. Last year, at 4 years, Il months,
he ,performed at 5 .years, 5 months,

Gesell Developmental: pirstexamillation was given,NoviMbez 6: 1975.
:Chronological agei 5 years 6 months

.. .
r., .',. Developmental age: 41/2 years to 5 years

-. A* Var.ent behavior indicated very young. emotional behavior--
'about a 111 year'level.

4-

The difference between his ddlielopmental and chronological ages has lessened;
It is n6w less than 6 months whereas before it was, from 6 to 12 Months.

Some tense, perseverative behavior remains. However, this is not as rigid
and lacks the dri'vep quality seen earlier.

41
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"Child 11

Admitted:' 9/75

Reason for Admission! Possible emotional problems
. ' --- Fetal distress

-

-25-

Birthdate: 11/5/71

=Classroom Observations ta75-1976 :

Gross -Moto r Skills: Avoided climbing eq4pmentin the fall; but usedmore by end of the year: All skills have been Age-appropriate levels all year.

Fine Motor Skills: Have been at age-appropriate-level thii yet?.

General. Learning Skills: In the fall had problems making and carrying outrealistic plans, choosing from play materials available in the room, organizing-play in a meaningful way, and making transitions
from.one activity to another.By the end of the year he.has become more able to'use available materials andthps accept external limits. HoWeVer, ability to organize'play and make realisticplans, while improving, remain below age level.

Auditory, Visual and Physical-Systems: Question of hearing abjlity'in thefall, Now there are no.apparent-problems.

Emotional Development; Has been volatile ll.Year, although anxiety and k.need to overwhelm and control others have lessened. Appiars to have great emo-tional fears and tends to fall apart -when things becometoo much for him. Remainsan area of concern.
6

186

v.Social Behavior with Peers: "In the fall, needed to control and feel powr-ful and could hot play cooperatively-with others. By end of year4,better able toParticipate 4.n group activities and play with and accept ideas of- others. Stillnot at age-appropriate level.

with Adults: Need to control algo seen here, although he hisimproVed.over the-year. .

with Parent; In the fall was Zealous if f4therpkayed withanother gild: Improved over the year, but not at age-appropriate level.
- .

Condeptual Development: At age-appropriate level.

Test Performake 2

Stanford-Binet:. -He; at 4 years,6xionths, is performing at a mental age of
5 years,A1 months which places him in-the superior rangeof ability. His strengthe are vocabulary,end comprehension:In June, 1975, at 3 years, 7 months,.he.adhievid

a-mentall age of 4 years. {"months104) the Sinei, Thus,.in 10 months hem -shown 17-isonths growthjmentallyf

A
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Child 11 (cont.) Birthdate: 11/5/71

Gesell Developmental: First examination was' giCen...7uly 3, 1975.

ChronologiCal age: 3 years 8 months
. Developmental age: 3h +- 144:4

Basically his overall development was in'keeping with his chroological.,a0.
Slight scatter within'the performance--waeseen,

.

Second examination ionwas given Ma 17, 1976
Chronological -age:' A years 5 months
Developmental age: 4 years6 months

His overall developmental is strongly at his:chronological age with several
successes beyond his age. ,His perfOrmande is-very consistent.'

.4(

-V
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Child 12
Admitted: 10/17/75.

Birthdate: 18 /3/72

.

' Reason tor Admission:* Speech unintelligible

Visual-motor problemi
Difficulties in spatial orientation
.H1ghly allergic-many ear-infections.

Classroom Observations 197571976

Gross Motor Skills: In, the fall, had little' interest in or ability on
large- motor equipment. Climbing ability and body balance were poor. He has
improved greatly, particularly his confidence in climbing, but at times he trips
and falls frequently, He generally lacks' strength and vitality and seems weaker
than peers, but he, is .now mot4vated to try motor activities.

'..
. ..

. . Fine Motor Skills: .Coorlination and dexterity are age_ -appi-opriate, but he
lams strength in his hands and finger*;*

, , .

'

,-, -

,Language.:. In the Tall was ,Shy and reluctant.to talk, -despite well-divelbped
inner lahlbage, vocabulary and thought. His_ speech was almost unintelligible.'
By the end Of the year his willingness to talk -had increased so that there ate
-now more opportunities to develop speech Clarity; which remains below age level
"in everydat situations.

e..

General Learning Skills: In the fall yes dibtractible and disoranired.
,Ovee.the -year he has shown general improve:mint but inconsistent behavior 'remains.-

Akt 'times he is well - organized and. able to concentrate,, at other tiles he is dis- '-
- orgabfred and. distractible: HOwever, when he atte0OZ be shows age-appropriate

learning skills. .. . ,
%

_ -

-4i

..

N

'Auditory, .Visual* and Physical' Systems: Has many colds and' ear infections
:which may affect 'hearing. Nestiong remain abOut his ,visual-inotor system be-

. cause of 'the discrepancies in his 'motor f . -undtioning
.

_.

$

.

-
.

Emotional Develeptaiiiiti- In -the fall did not.ifiteract With other children At' .

all. Jiver the _year Eas grown,to trust 'and become friendi with the other chilarem
i

!.-

2' and show able to work and play *with them, althOtigh still below an ege-appropriatg
level.

With Adults;
With Patent:

Conceptual Development:
<

1
*ge-appropriate.
.Age- appropriate.'

At age - appropriate
.

'Net PerformanCi .J

Aanford-Binet: He, . at 3 years, 9 Moytthe 14.perforriing at a mental ,age
of p 1,earsi. 4 months.' His 'particular strength is com-
'Prehension.. Left year; at 2 years, 10 mgnths, he perford-

.

ed at 3- years, .8 months p/us. ?(He could not sustain to his, ceiling age.)

. - 4.1
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Child 12 (V1t.)

A

- - :

Dede 11 Developmental: First examination was ,-given .7uly. 8, 1975
. .

,

_ Chronological ''aile:,- 2 years 11 months .

I,I
Developmental AO: 213 years (+) ..- . --,-. . ,

Slight developmental youngness was seen at thii time. There was a difference
of abailt 6 months., between Chris' de;relopiaental and chronological agest 'Variant
behaviOr suggested- quite 'yoilng emotional develoreent..

. -

...,

-Second examtnatiori, was giirerr May 13..'1976
*-;

--_Chronological age:' 3 years 9 months
I /

Developmental age: 3

in
9 Months -. moving; strongly '::.

into 4 year old behavior.
.

. , - . . .
Nice ,gains have been made in hig overall development. There is no .1.4g,between
his chronological and developmental age - in fact he has owed beyond his chnono-,

, logical age in several areas. Some speech-substituti,ons and fine siiitr'sr tremor-

remain, however , they' do,-not.seei to encumber ,his ability to function.
-

. .
._

, .

4

.:
*

-
-



child 14 ,

Admitted: 1/76
't

- , , .

.... "
Read= for Admission: General developm ental lags-

,
. -.

Unclear speeilvwnen excited,
Highly alergic .

. .

Classroo sk'cibserVations 1976
..

.

. ,..,

-.Gross Motor Skills:
j age'level. He would aot

year improvement
an area of concern.

Birthdate:, 9/19/72'

When admitted to program, motor skills were far beldw
attempt'motor eqllipment and was reluctant to m0e. By
in Skills and Partimilarly willingness to try: Remains

pine Motor'Skills: Have been at-age-appropriate.level.

Language: Upon admiSsibn, had diff4culty understanding' verbal directions. '4
Now both 'receptive andexprestive language are age-appropriate.

General Learning-Skills: Upon admission seemed to have trouble regaihing
'concentration-when distracted. Now appears to have age-appropriate learning
skill, although-his overall slow tempo seems to limit the number and, variety

-of his activities.

Auditory, Visual and Physical-System:'Questions about all areas at first.
Currently no apparent auditory, problems althOugh hii way of saving and aPproach-

.Ang things leads to questions .bout visual-motor skills.

Emotional Development: Generally at age-appropriate level, although over-
cautiousness, lackof risk-taking and tight control on hidself suggest possible
concerns:

. Social Behavior.witp Peers: Age-appropriate.'
bath Adults: Age - appropriate.

with Parent: Age-appropriate.

Conceptual DeVelopment: At-age-appropriate'level.

Test Performance
1 .

.

Stanfbrd-Binet: He, at 3 year,s,,8 months, is performing at, a mentalage
of 5 years, 1 month. His strengths are in language and
conceptual deVelopment. When he was 3 years,.4 months,

be was performing'at a mental -age of '4 years 3 months, indicating a growth of
10. months In 4 months time.

1 Gesell Developmental: First examination was given February 9, 1976
' ' '4- Chronologiciil agei 3 years 4 months -

C . t

Developmental age:- 3 to 3,2 years. %

Youngest develdpMent was seen in the'gross-botor areas and there was quite a; span
....,

of ages (222. to' 422 'years) .

Second examination was given itay,'U, 1976.
Chronological age: 3 iretirs 8 months.

Developinental ages 3 years 6 (+) month',
.iis overall performance is basically in- keeping with his chronological age. At

, 3 year* 8 months ofage, his' development is *aid at 3k withgood movement toward'
...,

4 year behavior. There is not as much scatter-within the exam
. ieseen earlier.
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.-..tbi2d 25
'- Birthdate:. 7/3/71

.
AdAittedi 9/74 4,, .

. .

A '.
-Haas= foi:A4ipsion: Visioh problem -- strabismus, glassescsince,age ,.

4
*..*. 'r 1. Severe temper tantrums,' inflexible,, stubborn

1

: s. ., . ., 1

,
1

,

Classroom 0Oservations1975v76,
,

,. ,
.

, $4, ,
. " . , $

. Gross Motor:Skills: Have been age-appropriate.ill year.
, ,

. 4

' Fine Motor Skills; Ha'e been age-appropriate all year.

Language: In.the_fall hidlags inxeceptive language. Now is more willihg to
'follow directions, but when agitated requires single clear directions.' CoMprehensivn
is 'now age - appropriate. In the fall had difficulty finding wordsto express and des-
bribe desires and needs which led-to frequent temper tantrums. Production is new age-

-,appropriate.
,

. Genera/ Learning Skills:' In the fall had'lags in ability to,work in same area
as other children,, could not share space or materials, had conflicts over organiza-
tion of.play and was easily frustrated. -Skills are now age-appropriate, butwhen
she is upset they regresS.,

, Auditory, Visual and Physical Systems: In thefall appeared to have:auditory
problems, as seep by poor receptive language.. Now there are no apparent auditory or,
physiCal problems. Has'been strabismic since birth"and has had an operation recent-
ly. Eyes him appear straight but 'she does not'appear to be using them together.

. ,

Emotional'DeVelopment: In the falrhad frequent temper tantrums, low toler-
ance of frustration and a poor self -image. -Now there are fewer tantrums and she has
increased tolerance of frustration. She remains anxious and negative. , .

.

Social Behavior With Peerps In the fail had difficulty" haring and takingjEurns.
-Did not enjoy large group activity. Now shows improved interaction but is aggressive
when upset and-at times has difficulty acoeptihg ideas and alternatives`of others.
Not at age-apprbpriate level.

.

with Adults: In the fal ecame upset with adult input unless
,

.it.had be4n requested. Now shows age-appropriate interactionwhen she initiates it
and .is not upset. ,i, - .

,

with Parent:, In the fall could not accept mother's input if it
hadnot been requested. Interaction is how age,appropriate.

,

. .

_
- Conceptual Development: Has-had difficulty all year with prepositions and re-

sponding to things in terms of relationships, but has shown some improvement over
the year.

Test Performance

. Stanford-Binet: .. She, at 4 years, 10 months,'Ai'performing at amental age of
4 years, 11 months, placing her in an average range of ability.
Last year, at 3 years, 10months, she scgred 4 years, 3 months.

,

Gesell Developmental-4 First examination was given May 19, 1975.
ChronOlOgical age: 3 years 10 mbnths.
Deveidimental age: 31/2 y4irs

She was functioning at a good 3c'year level moving toward 4 years. Her responses
were in keeping with her developmental age.

Second examination was given May 5, 1976.
Chronblogical age: 4 years 10 montht.
Developmental age: 4 year,: 6 months.

There is a slight differene between her developmental and chronological ages, how-
, _every ih general they remain within thesame level. Some difficulty in visual motor

areas was exhibited. 4 1
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C. Effects of Presehooioil Patents and Their PerceptiOns
of Their Preschool Children (1975-76)

. Related to:

. Objective 1: To give mothers insights into basic learning

Pattern that are unique to their children there-

by improving the child--mother relationships

and possibly diminishing learninq disabilities.

Objective 2: To help the child, and his mother become aware

of both'his motivation and his sensory processing.

Objective 4: To develop a continuous evaluation process, for

purposes of research and demonstratio9.

Objective 6: . . . to document measurable gains in the

mother's child-rearing techniques.

rte`

r.

49

t.



-337

4t the beginning pf the 1975-1976 s chool year, parents of Cheshire Pre-
-school children and parents with'Children_in a nearby private nursery school
filled out the sajne,questionnaire regarding'rtheir perception of their preschool
children and their feelings,and attitudes toward their Childen., The two groups
of children were the same age (4.69 fo'r Prescho41 and 4.60 for nursery,as ofMay,

-1974; but they-differed in that the Cheshire Preschool group hid been identified
as:having "potential learning disabilities". due td a variety:of reascins, while
the comparison children had not been identified as showing serious developmental
Problems. The results of the initial (October, 1975) comparison of,the two groups
have been described in the report: "Parent's Perception of Their Preschool-Child:
Highland School vs. Private NUrsery School" (Corsini and Rothschild, 1975). The
results of the follow-up comparison, as well as the differences between the initial
and follow-up comparisons, have been discussed in the report: "Parent's Perception
of Their Preschool Child: Cheshire Preschool vs. Private Nursery School, End of
Year Comparison" (Corsini and Rothschild. 106). -The findings from the follow-up
comparison and the differences between the two comparisons are summarized below.
Both initial and follow-up reports are available frOm the Preschool: A copy of
the questionnaire is'found in the Appendix.

Ability Comparisons - Section I

. In Section I of the questionnaire parents were asked to rate their children
on 30 abilities in the areas of fine motor, gross motor, language and social skills.

Parents marked whether they judged their children to be "Poorer Than," "About the
Same." or "Better Than" other children of the same age on each ability. A Chi -
Square analysis was used to assess the probability that the two groups of parents
used the categories with equal frequency. For purposes of the Chi-Square analysis,
the categories "About the Same" and "Better Than" were combined and contrasted with
the category "Poorer Than".

Language Problems

Significant differehces between the Cheshire Preschool group and the nursery
school group in the area of language were demonstrated at bbth pre and post testing,
periods as reflected by the items: clarity of speech, ambunt ofapeech and com-
plesity of speech. However, the level of significance of the difference'on each
item decreased between the Fall and Spring. For example, 63% of the Cheshire Pre-
school parents rated their children as poorer in 'speech clarity,, in the Fall; but
only 42% did so in,the Spring. Similarly, 40% of the Preschool parents rated their
'children as poorer in speech complexity in the Fall;'but only 12% did soin the Spring.
While problems with language skill significantly differentiate the two groups of
children,'over the year the differences have become less dramatic and indicate that
the Cheshire Preschool children are now more often considered to be within the normal
range than they had been in the Fall.

Fine Motor Problems
e

In the Fall,, two items, Drawing Ability and theiUse of Pencils/Crayoni, sig-
nificantly differentiated the two groupszin favor of the nursery school group.' In
the Spring survey the two grOUps were not rated differently on these items. Thus,
in the Spring the Cheshire Preschool and nursery school children were no lozr,
different in the fins motor behaviors assessed by these two items.

50
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Complex Motor Abilities.

In the Fall threeitems'concerned with gross motor skills differeptiated
the two groups: Coordination, Throwing Ability and Catphing Ability. In the
Spying the difference on two of the abilities, throwing and catching, was no long-
er significant; but the difference in coordination remained significant. In addi-
tion, the Spring difference between the two groups on balance was significant.
Thus,,over the year there was no .change in the degree to which the groups were
differentiated by more frequent ratings of poorer on complex motor skills. However,
there were no differences between the groups on simple gross motor skills (erg.
walking-and running).

Social Behavior

In the Fall survey significant.differehces'between the groups were obtained°
on two social behavior items: 'ability to get along with other children; and'ability

. to take turns and share with other chi.ldren. In the Spring-the difference between
,

the two 'groups in ability to, get along with other children was no. longer significant.
However, the difference between the groups in ability to take turns and share remain-
ed significant, buiythe data indicated that both groups of dhildren made positive
gains on this item. 1

Other Items

.

On the ability to follow. directions there was a significant difference between
the groups in the Fall that was not found in the Spring.

Differences in Vision were seen at both times indicating a higher. frequency of
vision problems in the Preschool? group than, in the private nursery group.

New Items on Spring Questionnaire :

Three new items were added t6 Section I for the Spring survey and, the Cheshire
Preschool children were rated as poorer more, frequently than were 'nursery school
children on all tfiree: ability to persist'after initial failure; ability to plan
ahead; and ability to.concentrate.-. Because theSe 'items reflect abilities that are
important in the academie learning situations, they will be included in future oval-
uations.

Pre-Post Comparisons - Section I

Chi-Square analyses comparing Fall and Spring ratin4s.were also performed for
each group separately. For the nursery school group more of the changes between Fall
and Spring were significant, but -the change on ability to play cooperatively with.
others approached significance. Fewer children were rated.as poorer'on this ability
in the Spring than in the Fall - a change that is generally desired as a functio'd of
conventional nursery school experience.

51.
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For the Cheshire Preschool group only twO of the Fall/Spring,Comparisons
were significant. There was a significant change in parents' perception of theik
Children4s speech complexity, with fewer parents judging this ability "poorer"
in the Spring, than in the Fall. Eating habits also reflected a significant
Fall/Spring change, with the Preschool children showing improvement. The change
onthis item may indicate that the Preschool staff's informal concern with proper
child nutrition has had positive effeets.. *

, 1 ,

Indications of Dramatic Change - Section I

On the Sprihg questionnaire parents were asked to place a star beside those
items on Which they had seen "dramatic positive change over the last 6 months".
This procedure was used because it was possible for changes to have occurdd in
some children Without that change placing them within the normal range on a specific
ability. The two groups were Compared on the number of items for which dramatic
positive changes had been noted. Several nursery school parents starred no items.

, and it was not clear whether this omission' indicated that no abilities had changed
dramatically or that the parent had failed to follow the directions. Therefore,
only 25 of the 39 nursery 'school protocols wereused for this comparison.

The Chi-Square analysis comparing the number of Cheshire Preschool parents who
reported 5 or, more dramatic changes with the number of nursery school parents who
reported 5 or more dramatic changes, was significant. 'Over two- thirds of the'Ches-
hire Preschool parents, compared with one-third of the nursery school parents, re--

ported dramatic changes in 5 or more abilities in Section I. This finding is a
strong indication that the Cheshire Preschool program has been effective in its .

intervention with these children who were identified as having potential learning
disabilities.

Summary of Section I

As a group, the Cheshire Preschool children were more frequently rated by
their parents as poorer than normal on the abilities listed in Section I of the
questionnaire. However, over the year there were changes which indicated that the.
Cheshire Preschool pro7ram has had a positive effect on these children with poten-
tial learning disabilities. iOne demonstration Of the program's effectiveness is,the
fact that significant differences between the ratings of ,Cheshire Preschool and
nursery school children were found on only-6 of 27 abilities in the Spring, come-
pared to 11 of 27 abilities in the Fall. A second indicator is that the Cheshire

'Preschool parents reported a significantly higher frequency of "dramatic positive
change" than did the comparison parents.

The ettern of abilities whichAndicated significant differences,between
two groupi changed between the Fall & Spring surveys. Cheshire Preschool Children
showed,the most dramatic change in language, fine motor and social skills; and
theSe changes were all in the positive direction. In areas where there had been

' significant differencei between the two 'groUps imthe Fall, there were pa large
significant differences in the Spring.

5?
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, .

Both groups,of:parents noted dramatic positive changes in their children
in the peer socialization and in concentration and persistence. The nursery
school parents noted.dramatic changes mote frequently than the Cheshire Preschool
parents in pencil/crayon use and drawing. This.difference probably,reflects'a
relatiVely greater etphasis on these Skills in the nursey school a$ compared With
the Cheshire'Presch6b1. .-'

.
. ,

Significant ppsitive'changes did not occur in the Cheshire Preschool group
in the abilities grouped under compleX'motor skills (e.g., coordination and balance),

..
indicatilg a need for the Preschool to reconsider.its activities and concghtration
in this area. However,, taken at a whole' the pattern of changes in the abilities

, listed in Section'I.indicate that the Cheshire,Preschool program has had a signi-
ficant positive impui on its children. -

,
. ,- ..

.
.

. ,
.

Behavior Ratings of More/Equal/Less - Section III

Section of the questionnaire asked parents to rate whether their'childrin
..

owed particular behaviors with more, equal, or lessfrequency.at, compared to the .:.

,parents' conception of whatis true for the average child'of a simil.ar age, Section
II was exp*anded from '10 to 21 items in the SprinT.survey. , ...,

. \

,

Comparison Between Groups: -Fa11 /Sprin9 on 8 Original Items

In'the Fall the -two groups of childreh had been significantly different,.by,
parent report, on 6 of 8 items. In the Spring the two 'groups differed,significant-
ly on only 2 of the 8 original items.' Cheshire Preschool children continued to'be
more frequently rated at having less mature behavior and more tempir tantrums thap-'.
-.average. However, ratings on crying, immature behavior,, question asking. and general
happiness were no'longer significantly different for the two groups, The overall

,decrease in the number of items which differentiate the two groups can be Considered
a,general indication of Preschool program effectiveness...wl,

7, -

,Comparison Between Groups: 13 Net,. Items

On four of the 13 new items there,were sighificant differences between the
twd groups and differences tending, tdward significance (1) .10) on 3 more items..
-These items can he grouped into two clusters similar to those'described by Behae,
& Springfield (1974)11n their report on the dimensions which differentiatednormal
from abnormal preschool children. The items restlessness, fussiness, moddiness
and worrying reflect the "Anxious Fearful"factor. The items fighting; consider-

,

ation for others and assertiveness reflect.the "Hostile - Aggression" factor.
-While it-is not possible, from the present data, to deferentiate whether the Ches-
hire Preschool children as a group have overithe year become less deviant idre-
lation to a normal comparison group, the data indicate that the, Cheshire preschool
children dohave characteristics which have been described in the literature as
being typical of deviant preschool children. Subsequent evaluations may determine

'Behar, L. & Springfield, S. A behavior rating scale for the preschool child.,
Developmental Psychology, 10, 601-610.

.5 3
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the degkee to which dhahges on these characteristics may result from program
_Rarticipation.

Attitudes & Feelings, About Children. - Section III

'Section III of the questionnaiie,piesented questions concerning the mothers'
attitudes and feelings about her child'and her child's schooling. The Spring
questionnaire contained the original 28 items and 7 additional items. sThi
narrative describes the broad areas in which changes in Cheshire Preschool mothers
have been seen.

Understanding & Acceptance'of Their Children

In theFall Cheshire Preschool mothers indicated a-greater degree of confusion.0

and uncertainty abo4t their children than did the nursery school mothers. In the
Spring survey the Cheshire Preschool mothers showed increased understanding and
'acceptance oftheir children. On the item, "how well do you feel you understand

:your child ?" Cheshire Preschool 11)others indicated significantly less understanding
than did the comparison mothers. The Preschool mothers showed a significant Fall/
Spring change in the direction of increased understanding; Arid the Spring`compari-
'son indicated that the,differences betWeen the two,groups was no longer significant.
The item "howyell do you feel your husband understands your child ?" showed a similar
pattern of thangest.

Two items, concerned with how often 'fathers worry about what relatives and other
adwlts think aboutithpir children and how Often mothers feel isolated from other

-AI.4ople because of their children showed similar patterns of changes. Cheshire Pre-
Ichool parents indicated increased acceptance pftheir children's behaViorland a.
reduced feeling of social isolation. While the Preschool mothers were significantly'

'different from the nursery,school mothers in the Fall, there'was no difference be-
tween them in the Springt and:the Cheshire Preschool group changed significantly from
the Fall to the Spring.

Concern for Child's Future

In both Fall and Spring comparisond the,Cheshire Preschool mothers, as compared
to the nursery school mothers, showed greater concern about their Children's future-
-development as seen on,three,separate questions. /here were no changes in the Pre-
sdhool mothers' responses from Fall to Spring in terms of"the degree of their concern
about their children's future,development. In light of the fact that many of the
Cheshire Preschool children continue to haVe serious problems which affect many as
pects of development, theSe findingsthat Cheskire Preschool mOthers are moreconcein-
ed about their children's future, are not surprising:

,9

Feelings of Adequacy as a,Mother
.

In the Fall Cheshire Preschool moehers were significantly different from fiuriery
school mothers on two items which indicated that the Prescho01 mothers were feeling
inadequate as mothers and enjoying mothering less thanthe comparison mothers, These
items were concerned vith how much'fun the mothers-had with theirchildren and how

54
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successful .they had'been.in meeting their children's needS. By the Spring 1
comparison, the,re were no differences between the two groups on these. items.'
Moreover, Preschool mothers' feelings Of succes in meeting the-children's
needs changed significantly from Fall to Spring. Thi4 item demonstrates that
the Cheshire Preschool program has had a dramatic impact on the withers in terms
of their perceived effectiveness in meeting their children's needs.*

'However, in the;Springthe Cheshire-Preschool mothers still diffeled
ficantly from-the nursery school mothers in their confidence in their ability to
give their children what they need. Both groups became more confident over the
year, an -the Preschool mothers wete'significantly- more confident than theyhad ,

been in the Fall; but the. difference' between the grOups remained significan!.

Similarly, both groups `cilanged positively from Fall toSpring on questions'
pertaining to the frequency of feeling angry and frustrated with their children.

Changes in Husbands,

In both the Fall, and the Spring; about 25% of the. Cheshire-Preschool mothers,
compared to 10% of the nursery school mothers, reported that they seldom or-only
sometimes aaree with their huSbands concerning their:children, a marginally sig-
nificantdifference. 'However, both groups indicated that husbands' degree, of 's

. ,understanding of the child'had increased over the,year.

Help.fulness of Professionalt

.0

In both Fall and Spring the Preschodl mothers found; significantly
more than the-nursery school' mothers-, that-.professionals had been of help:in under-
_standing ,,theirchildr9-. Nearly.'90% of the Cheshire Preschool mothers,found-that
zprofessionalshad heen quite of very helpful on-both surveys. Thus, the Cheshire'
Preschool mother contact with professionals in the preschool.prograM appears to
be helpful to em. *

./-

NeW rte5S"
,

../ Two Of the new items concerned the-'importance of the physical environment for
childran'slearning, a basic concept of the CheShire Pieschool progFam. Op these
items, related to the arrangement of the child's environment,

---*' Cheshire Preschool mothers indicated significantXre awarenessithan did nursery
school mothers,: of theimpOrtance of the physical environment in childrei's learning.

Both groups.of.Mothers felt that their children had been affected by preschool
experience, but the Chethire Preschool group chose the category,"very much" signifi-
cantly more often than the comparison mothers. Another significant difference be-
tween the:two groups was in the degree to which mothers felt that they themselves
had been affected by their child en's preschool experienCe - with the Cheshire Pre-'

,:schcol motheri feeling more af ed by their, children's, preschool'thanidid the
nursery scbool mothers. ThUS, the eheshire Preschool program, as per6eived by,the
mothers, appears to, have had a significant positive impacon both the children and.
the mothers, Hilifever,, there was no difference between the-two groups in the degree --

.. to whiCh the Peesthillol program. had affected the fathers. Increasing father invoime-
.

.. ment 1-t a 'major goal of the'1976-77-Cbeshifeyreschool program:

.* It is importantto realize thatthe-parents and the consultants work very
. cloself:Itogether, which is One .of the unique teatures'of the Preschool program.
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. The final two items on the questionnaire, "to what degree-have you been "P4
I

surprised at yOur child's growth this year? "and "How'much have you as a person
cllariged for the better in the last six months?" both indicated significant dif- .

fetences between the two groups of mothers. Both items reflect the dramatic im-.
-pact the Cheshire Preschool program has had on both these Children with potential
learning problems and the mothers of these, children.

School Related Item

Theltwo groups of mothers did not'differ on any.of the school-related items
et either survey period. Two items, concerned with how handicapPed children'
should be treated in schooad their effectS on otherchildren, showed that a
majority of all the parents were strongly in favor of "malpstreaming"the inclu-
sion of handicapped children within the mainstream.of the educational' ystem.

Moreover, both groups of parents indicated that they were interested in what
happens to. their childreti within the school system, that. they felt they could
play. an active rolein shaping that.educatidhal experience, and they were Willing
to slipbrt,efforts to maintain'or4ality education. Both groUps of parents appear
to perceive school to be ah open and responsive system to which they have access.

-
Summary of Section

It is in .this section-of the guestjsonnaire that the impact of the 'Cheshire
Preschool program on the mothers cars be most dramatically seen.- In the Fall these
Mothers, as compared.to a contrast group of mothers of "normal" preschool children,
were more confused by their children and were feeling socially isolated becauseof
theM. HoWever,,,analysis of the Spring questiOnnaires shOws that the Cheshire Pre-.
school mothers have made significant- gains in their ability. to understand and accept
their Children. While the mothers 4k a group are still more concerned about-the
future development of their Children, as compared to the Contrast group, their
feelings of adequacy as mothers halie changed significantly: The Cheshire Preschool
mothers hay.e Changed from feeling inadequate and finding very little enjoyment in
mothering to actively enjoying and feeling in control in. the mothering role. The
mothers have learngd strategies to use the 'environment and their skills to foster
-their children's development. Thus, the :Cheshire Preschool program can ,be seen not
only in the childten but also in the mothers of those children. While the mother
changes can be considered partiallyresponSible for the positive child changes and
the chi4 chlnges as partially,resporsible for the positive mother-changes, the -two
sees of.changes cannot be separated. The fact that the changes in both the children,
and the mothers, one so interrelated, is a cleat indication of how and wily the'
Cheshire Preschool program is a successful mother-child program.,
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D. Longitudinal Effects on Children: Information on

Preschool Graduateg.

Related' .to

Objective 1: . . .'and possibly atatinishing,learning

disabilities.

Objective 6: To document gains inadaptability, reduction '

, s

,

of stress and improiement in cognitive functioning

f the chilli.

..
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turrent school teachers. ,A,P, copy of the interview is in ,Appendix) # 'Only 22%
.

4 '41"

:
-.711e pro.gress,of the 27 children remaining in the .C,Keshire'grchool

SYstem"was investigated by interviewing their current teachers, their mothers,
J .

school, sociAl worker, 'cleVeloputental eximiners, spebah therapists, tutors incl.

any other relevant personnel.

Table IV-8 presents,a summary of the handicapping'conditionsof the

27 preschool greduates who are still in the7Cheshire schools.

.
4,

Table IV-C summarizes the results df inforMal interviews of the children's

of thele-ohildren Were judged "below average" in Academie performance, and 19%

'of-these children were judged."below average" in- social behavior.. Thus, the.

maidrity Of t4te preschool, graduates are functionirig well in their elassrodms.

- 1

addition',Ite supportive, services the'e graduates require are

described.
t
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. TABLE XV -

6

, .

Summary of Handic4ppirig Conditions

of Preschool Graduates 'Brill
in Cheshire

f

Major Problem

,

Number

Medical Problems
(before-or after birth)"

Language Delay

Emotional Problems

General Developmental.Delay

Perceptual Problems.

12

6

6

2

1 ,

de
Inalany-instinceacAildren were admitted to" the program, for ,several--'

. reasons:

-

t children with medical problems also had language delay.

:1 child with medical probieMs also had emotional problems.
,

1 chili with perdeptUal-prOblems also hidemotiorial problems.
,

a '

--ri child with language delay also bad genera/ developmental lags.'
,N

3 children..-alsc.had afamily history of:1tarning disabilities,

53
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TABLE 11.7.--C

Summary Data FroM Teachers' RepOrti on PrOgress of Preschool Graduates

,

in first grade. ,

2' in readiness

14 in kindergarten

3 in pre-kindergarten

. in nursery school

Academic Performance:

average with below '

average qualifications average

TotalS 14 7 . 61

.
4 ,1

Social Behavior:

Totals 15 7. 5.

e

\\ .
7

_
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Preschool Graduates Receiving Services
1975-1976

School social worker, speech therapists, developmental examiners and,
perceptual tutors in all, the elementary 'schools in Cheshire, as well as the
children's classroom teachers, were contacted to Identify the Preschool grad-
uates currently receiving services and the nature of the services provided.

Of the 27 children still in the Cheshire school system, 11 receive no
u- services at all. The remaining 16.children'teceive services, but they are

all in the-mainstieam of school. While it is difficult to say how many of
'these children would have been placed outside the school 'system had they not
been in the Preschool, it is probable that several,would have been candidates
for outside placement.

`Tireak6own of Services (Table rv-D presents a graph of this information)

Speech Therapy: Based on StanfordZ,Binet and Gesell testing., teacher's

observations,outside professional diagnosis and parent reports, 18 of the 27
children had significant speech problems when they entered the Preschool.. Of
these 18,,10 are currently receiving speech therapy. The preschool graduates
have been deicribed.by one of the speech therapist's as having more severe speech
and language problems than most of.the other children being tutored; they.will
probably receive speech therapy longer than other children will. However, all
these preschool graduates'are making progress.

Perceptual Tutoring: Again, based on Binet and Gesell testing, teacher's
ObservAions, outside professional diagnosis and'parental reports,'20 of the 27
children had neurological and physiological perceptual needs. Of these 20
children, 3currently,receive perceptual tutoring and4 children with severe
organic problems havd aides who provide perceptual .training,. These 4 children
all received 'outside diagnoses of their problems (Cerebral palsy; autism, hyper-
activity andihehrihg loss)_and they probably would have been placed outside the
school =system had the supportive services not been available.

Emotional Problems!. Upon admission to the preschool 7 children had emo-
tional problets (also bases} on testing, teachers,-outside professionals and

parents). -Only one.og the children is currently receiving services because of
emotional needs. _

e
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E. Longitudinal E = of the Preschool on Parents and Children as

Seen by Parents: Intervi- s of the Mothers of Preschool Graduates.

Related to:

Objective 1: TO give mothers insight'into basic learning

-patterns that are unique to their children

thereby improving the child7mothei relation-

ships _and possibly diminishing' learning dis-

abilities.

Objective 6: To document gains in adaptability, reduction

of stress and improvement in cognitive functionT

ing of the child; and to document Measurable.

gains in the mother's, child- rearing techniques.

63
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Summary of,Analysis of Mother Interviews,

Parents of children who had graduatN from the preschool during its
first three years were interviewed in'order to obtain descriptive informa-.
Pion on how participants in the preschool felt they had been affected by
their experience. in the presdhool. All parents still living in Cheshire,
with the exception of three mothers who were excl.uded.because,of very poor
attendance or emotional problems, were contacted . 'Of the 24. parentp, contact-
ed, 22 were interviewed. One mother was not interviewed because oflachedul-
ing problems and another failed to keep several appointments. TWQ mothers
had had two children in the program. The following report summarizes the
major tindings from the interviews of 22.mothers and includes 24 children.
Interviews took place in November and DeqeMber, 1975 and January and February,
1976; and all ware oonductedlin the school in which tke pteschool program is
held.;

The interview was designed-to cove; all aspects'of the preschool program,
and was divided into eight sections: Past History; Child's Current Status;
Description of Child's Participation'in the PrograM; Changes in' Mother's Be-
havior; Influence of Other Mothers, Meetings, etc.; Husband and Program; -

Consultants; and Suggestions for Change in the Preschool. (A copy of the
Interview.is in the Appendix-) A complete analysis ofthe responses Of the
22 mothers on all questions has been prepared (Analysis of Mother IntervieWS
Rothschild, 1976), The following summary presents the highlights of the in-
terview.analysis, The accompanying data summary presents the actual counts On
each question.

SUMMARY

In describing the history of their children and themselves before they came
to the preschool the parents presented pictures of.preschool children with diverse
kinds of developmental problems. Over half the parents described negative effects
on the rest of the family of.either the children themselves or the'parents' attempts
to deal successfully with the children. Some of the children could or would not
be left -with babysitters or.required special arrangements in their, daily lives.
In other cases siblings were upset by the,preschooler's or were negleCted by the
parents who had-to spend more time with the child in need. Over half the preschool ,

children could not get along with Other children or adults.

In attempting to "treat" or at least be more successful with their children,
most of the parents had consulted medical Professio0als or educators; but in all
cases these efforts.were not successful. Some parents felt that the professionals
did notully appreciate the extent of the.children's needs and the problems'they
caused. Parents who did receive professional help because of .the severity of the
children's needs presented picture of fragientation of services with each Pro-

. fessional treating only his or her specific area and neglecting the child as a whole
'individual. general, parents described themselves as deSperate when they come to
the preschool.
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All"the parents saw that their children were greatly improved at the
present tithe; howeirer, several children stial had severe developmental needs
and over half required some type.of supportive services. All parents felt that

,

the preschool had been a positive experience for their children, particularly
in the areas of_self-confidence, language, socialization and gross motor develop-
ment. Moreover, with only two exceptions, all the children were described as
new being able to get along with,other children. Parents were pleased with
their children's current school experiences.

.When,asked to describe how their children had changed over the course of
their preschool participation, most of the parents could not recall how or when
the changes in behaVior had occurred. Answers on this section of the interview
were subjective 4nd highly individualized. The'case histories of individual
children present aHmore complete picture of the growth and change that occurred
during a ohild -'s preschool participation. One general finding concerned the
positive effects of the child'schanges on the rest of the family who were More
relaxed and better able to communicate with, enjoy and be patient with these
children with special needs.

Parents were much better able'to describe the changes in themselves due to
their preschool experience. With one exceltion, all the parents felt they'had
changed. parents,most frequently described themselVes as formerly being less.in-
sightful and patient with children, more nervous and depressed, less flexible and
harder on their childen and less self- confident and more concerned about the
opinions of others. Over half the parents had felt isolated due to their worries
about and the behavior of their preschool' child. Parents generally felt that
their behavior with their.other children had also been affected. Parents felt
they had become more relaxed, considerate and tolerant; they took mote time to
talk and work or play with their children; and they were more sensitive to their
children's needs and better able to, deal with problems. When'asked-what specific
things they had learned from the preschool, parents-mentioned new ways to work
with children; how to talk with children, more patience with children and-about
other people's problems and attitudes. Few parents admitted to having reserva-
tions about the preichool before they became part of it: Moreover, they-were
uninimmis in\ expressing their enjoyment of their preschool participation.

The parents' meetings were one aspect of the preschool program that had
specific and major effects on the parents. All parents felt the meetings had
been a positive influence on them. .In particular, they mentioned the importance
of other parents,' friendship and support when they were upset, the comforting
effect of learning that others have similar or greater problems and the falue
of suggestions and help of other parents when specific problems arose. ParentS
said that they had attempted to-help others by giving advice based op their own
experiences or just being there and listening. Over half the,parentS felt that
what happened in the meetings had positively affected their behavior in the
Iclassroom. ,
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With regard to the participation of fathers, only about one-fourth had
come to preschool regularly although over half of the others had come a few
times over the year. The majority of, the fathers were described as enjoying
their'participation and feeling positive about their children's participation.
Most of the mothers felt that fathers had a positive effect on the program and
that efforts should be made to involve them more closely in' the preschool.

Concerning the consultants, parents generally described their contacts with
the architect and optometrist. From the architect parents gained greater aware-
ness of the effects of theenvironment and space on children and adults, more
understanding of thePhyeical needs of children, and suggestions about ways td
,modify their own homes to help their children. From the optometrist parents
gained insight into human development, help on how to spot possible perceptual,
problems, specific information about their own children's vision, and suggestions
on how to arrange lights and materials to promote better vision and perception.

I
Many of the parents had some ideas and suggestions-about ways to modify or

improve specific aspects of the preschool. Many of the suggested changes have
already been made. Yet, in general, the parents felt positive about all aspects
of the preschool and grateful for the help and insights they had received. Aften
the parents expressed'the feeling that they did not know where they or their
children would be at the present time had it not been foi.the preschOol experience.

4
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Summary of Resillts of'Parent Interviews

NOTE: On some questions parents' responses fellipto more than
one category.. Thus, although the number of_parents inter-
viewed was 22 and included 24 children, the numbers of
resporises on each item do not'always equal 22 or 24.

I. Past History A)

A. What child was like before coming'to preschool.

medical problems 8
delays in speech development

, 6
behavior problems 4
family problems 2
no specific problem' 4

1. Birth history, infancy, etc.
.(see descriptive summary of characteristics-of preschool
program graduates)

. serious trauma
ho problems

'2., Effects on rest of family
none
negative

Descriptions:
needed tPecial arrangement 4
parents very'upset by behavior 4

, frustrating to Work and live with hild , 4
siblings upset by child 4
parents could not leave child with s ers, etc., 3
spent less time with other chipren

`12
12

10,

14

3. Socializing

. Qwell badly.--
with siblings 20 2
with .other children 12 12
with adults 13 , 11 '

B. How pal-ents tried to deal with-Child's problems before
coming to preschool.

4

.

,

Consult pediatrician,' psychiatrist,"other
medical profes4onals

,

,
, 11

speech program at Connecticut S.tAte
-).

College
. .- 2t, ;

Regular nursery school . - .5i '.

Just tried to 4s best as they could 8) -,,'--)

*.
-.7

Were these "solutions" successful?

- I

yes 0
no 24
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I. Past History (cont.)

51-,

C. Howparents lear d about the preschool

word of,mou 11
sletter en by program *7,

saw at Si "bland' School.- 2
sent .by. hild guidahce clinics 2
Sibling in-program '2

. What Child Like Now?

Greatly improved - 24

Desc iptions:

no serious.problems

r
ii

I

10 (Note: two of these. childreri
appear to Ilve emotional
problems, that their *rents
did not mention)

no problems, but receiVe
speech tutoring

doing well, but require,
supportive services" 4

making progress, btit
emotional problems = 2

making progress, but still
has lags

A
,5

A.
.
Influence of preschool on child'sltehavior

, .
.

,Increased self-confidence .16
Increaged language and desire
to talk 9

Experiences with group situailonsR'
Gains in gross motor abilities 7
Helped child calm down 2
Better able to accept change

and new situations
More open to things around them ,2
Better prepared fo kindergarten 2
Needed e a help and

attention .

A

fl. Special services
(see summary of program graduates getting:sevices)

. ,
... None , 11

rSpeech tutoring . '9 (4, of these receive other'
.

,.
' -services as well)

.. Perceptual or reading tutoi-ing: '3 : ,. .Aides"due to organic piobleffis 4
Ther4py outside school 1

.,
6 8e
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II. What Child 'is.-Like- Now?

C. Socialiling
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. ,

(cony.)

well
,_ ..._ ___......_

:with sibrin 21 `-

-with peers 21
(one did riot answer)

1

2

D. Parrent's attit toward child's Current school experiences

pleased . 23
not pleased i 1.

Descriptiond:

feared child, would have trouble , ,

adjusting; but, he /she "did" nbt 3
parent' wants to observe but is
stayingaway 2

preschool set ,child back in ability-
to .cope with large groups; :.t.1

'current nursery "school is -.similar
, .

to preschool. . 1
preters more large;motot' activities 1

..

III. Description of Child's Participation in the Program.
. (The .-answers on most -of these questions were subjective and could

not. be summarized.' These- questions which'could be suinarized
are described below.)

B. 2e' Did child. act 'differently at school. than- at hbme?-'
..

,

._ yes' -11 ...

no -

2.'9
. ,.

don't remember - 4
.

.

DeSpl'j.ptiOYIS :
. .^.

1.

more Active, at home " 6
mbre actin at sohool 1
more social- at school. 1
more-. 'soli al at home . 1
more independent at 'home i

Effects.of sex off' teacher

none -,,

gmale good 'for' child .

traviiig both sexes : .

, *-.. helps 4- -vary prqgrain 1
,. -,.

G9

\
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III. _Description of Child's Participation in,the'Proigram \(cont.),
/. -

C. Babetsbn rest-of family of changes in child's 1\:aVior
. , -0

\
\no .

yei -19,:' -.\
- ,

.

Destriptions:

inore relaxed 4

-better cOmMunicatia4'
'with child' 1 .3

enjoy.:.chil mole
more patient. with

child-
general-pleased with

chkriges
rea.lize-needifor-

physical activities
.2 mother can get out

less frightening at
home

mixed effe.cts . 0'

IV. Changes in tiother's Behaviors

S'

s

a

2

,A. Do-yod - hink.you have changed due, to participation in the
preshob.12 ; \,

,-
. yes 23. .- .

no '. :f,

1:: ,What, Were you..lik before,.
, f

. less insightful, is erint and patient
.,vdth.childreg-' :

.,' 8
,-----nervousi.,dgpressed 6

:, ___-

Iesi flexliale, harder' on children . 5
cOricerni, abp) what'Ohers would
thinik V

4
_.= less self confident . 3

quiet, defensive about,Childrerl .. 2
.>-,, ,didn't enjoy Older children as. much 2.

frustrated '2
spent 1eS ti.oe with children . *' 1
didn't_likjoi.other people's Children' 1
didn't talk as much 1, .

.

Z. Did'yod feel isolated?

yes 13
no 9

5,

. .

-

,A

S.
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Changes in Mother's Behaviors (cont.)

3. Changes in behavior with other children.,

more relaxed,, considerate, tolerant ,7

take more time for children, less
for houselkork--talk with children
more 5

more sensitive to needs and better
able to deal with problems '4

enjoy children more 2
'.get down to children's level,

verbally and physically 2
generallpositive gains -2
let chil ren do more creative

things at home
work on specific skill development 1
whole attitude change 1
no changes 3
not,applicable 2

What parent learned from participation-in program

new ways to work with children 17
how to talk with children 14
more patience with children 6
about-Other people's prObleys 4'
Other people's attitudes towards Chi'. 4
be oneself, say what'one feels 2
to like other people's children 2
how to change-the, home _environment 2
that others have similar problems 1
more tolerance for.othtr people's >

problems 1
more observant of children's
coordination 1
to sit down quietly with one's child .1

C. Did program seem contrary to expectations

no 16
yes 4

Descriptions:

,thought it would.be a speech therapy
program 2

room and,equipment,overwhelming,
surprised at importance of,motner's role 1
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uict you have reservations,at first?

no i4
yes

'Descriptions:

not strict enough 2
spent too much title With own
children 2

thought far.more seriously
handicapped childrei 2.
reservations about own-

. abilities' 2
want more structure
didn't like use of first
names - 1-

D. Did you like participating in the, program?

1.
yes 22 -

no - 0

V. Influence of mothers' meetingL.

Positive 21
Ambivalent 1_,
Negative 0

Desdriptions:

friendship and support when upset 17
learn that others have simila;*

or'greater problems 13
-suggestions and help with problems '12
talk and plan for children

, , 5
understand; children better 3
others see thifigs in your child 2

I. Did you think the meetings wpti,ld by helpful at first?

yes 11
-.- no 3

didn't
know 8

72
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:

V. Influence of mothers l meetings. .(cont.)
4

2; What else did'you gain fiom mothers' meetings?
(This section has,. been combined with a previous one
in the,analysis)

3. Feelingi about Workshops

positive . 10
negative 6

ambivalent ; - 5
no answer 1

,

B. Did you think you said things to other mothers, that were
helpful?

hoped so 20.
no

Descriptions,:

'
t41

gave advice based on experiende 7
can't say' how ' 6

:. being there and liAtening 5
.

supported and encdtraged when ,

they were upset 2
.

C. Was'the relationship with'other Mothers helpful?
(This set do has been cOmbinedftath a previous one in
the a ysis-) ,

1. PrOLlem's with mothers' meetings.

;',pensonality'clotshes
icregula'r attendance
need more'structure-

t

6

4

.3
_ -

:2. Did mothers!. meetings affeCt,behavicir in'the classroom?

yes, .416

no 6

,-VI. 'Husband and Preschool

A.
-

liciw often dicl husband.particillate'ih preschool?
- e i

. :. , -'1_

regtlat, frequent, basis '6
, a few rtimes over thd-year_ 10

none at all .. '

.

B,. How - .

did husband feel when h 7ecame-/
.

-.

Liked : lbt.
Did not like"-:



C

1

,

-57-

VI.' -Husband appl Preschool Icont.r

'Husbapds' fvelii?gs,abdut,child's participation.

Positive. 17
Qtalmt at first .'

but changed A
_Good for wife too 4

Negative

Comtents about participation of fathers in general.'-

Good
Kids liked 6

Would like.more
Patherd would feel
self-conscious 4

Not too 'important*

"VII. Consultants

A. Had peronal contacts.

With architect 6

With optometrist 8

With design and
materials.con-
sultant 3

B. Effects of Consultants

s ,

Architect:-

I-

awareness of effects of environment
aid space on children and 4ults

understand physical needs of chil,dreTi-
.

more
made modifications in own 'hopes as a.

result,
less concerned with neatness,
got child-siied furniture; . .

'015tometriSt.: ,
,

jasights intb.human deve183Ment"' . .le,

hdications perceptual 'problems 8

specific inforMationsabout Own- child's.
AViO.on , , .

7,.

hoW,:to -arrange lights and materials '' '6
%

.
4 .

.
-

..

. - , N.- '

' .

.,

.- ,, -

7'
. , .

tr.

7'

4
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s



a

-58-

Suggestions for change

more structured activities, especially. 6
in older group'

get a developmental pediatrician as 'a
consultant 4'

more follow through with parents of
program graduates 4

move speech therapy consultation 3
bOater follow-up .on plans made 3
too much contact with own parents, too
dependent

3
. ways to involve fathers 2
'when kids are'ready, move them on -to'

kindergarten -2
more music in program
babysitting services

Ar

Pry
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F. Descriptions of OtherComponents of Preschool Program:

$

1

.

1. The physical evaluation, of the preschool classroom

2. Description of the'materialsdesigned at the preschool'

-3., Description of the workshops for preschool parents

Related to:
41'

Objective 2: To help, the child and his mother become aWare.

of both his motivation and his sensory processing.
. .

Objective 51. To redesign a Kindergarten room in-a newly-opened

elementary school.
,

7 6

A.

t
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The Presphool Classroom

ho

,

. 'The preschool, program began in a fgrmer kindergarten classroom in a
nearly new eleinentary school. 'The room contains over 1200 square feet and-
isessdntialiy one very large carpeted area, In.the yearait has been used
by the preschdol, a learning, place for.youhg children where parents and staff
work together has been built. The drawings which follow this description re-
present the major changes.

.some prOblems with the space as, we found it were apparent even before the
children arrived:

1. 'Vile room as as whole and elements in it were out of scale. The built-
in cabinets were too high.to work on. Even more important was the fact that
they prevented children from seeing and using the important places where. walls
join floor.aed wall joins wall. Therefore, the cabinets were removed and stored.
We replaced a-small fraction of them with a window seat that makes it possible for
a young child to get to the window and look out.

. . .

. The sheer size of the one continuous space was another problem...As a solu-
tion,the counter tops that were removed with the built-in cabinets became "street
tables ", useful both as' space organizers, which' subdivide the floor area, andalso
,as work surfaces which children can approach from the.floor.

'Finally, the cubby area was made into an observation room from which parents,
staff and visitors can see and discuss classroom activities. A small "quiet room"
for children was retained in the corneras an alternative to the large venter space.

2. The "super-market" lighting in'the classroom was turned off. Uniform
high-intensity overhead fluorescent lighting does not model form well and its even
distribution was considered a hindrance to distractible children trying to focus
on a task. Therefore, we installed moveable hanging incandescent lamps which have
now been supplanted by a combination of track type ceiling fixtures and portable'
crane lamps, of the type used on drafting tables:, J

nese fixtures allow light to be focused.in appropriate intensity where it
is niteded. Art activities, close-order tasks, block building areas, etc. are
well-lit with light that casts shadows and models form. Combination incandescent
fluorescent fixtures give good color rendition. Light is also diffused through
gauze or, bounced off adjacent surfaces when softer light is appropriate to the
children's play. Thecverall effect.is marm and subdued and the children's response
to materials and equipment thus dAsplayed reflects active ihterest with conscious
choice.

14areover,'the natural light, glaring in from the one large expanse of glass,
made seeing difficult. This glare problem is still not completely resolved.
Teachers sometimes have,had to resort to/palling the opaque drapes closed and us-
-ing-only ar4ficial light. Recently we'hava hun4 gauze curtains which have graded
.density fnfltpasing toWardtheihigher brighter area of the window. Clear vision to

Ot
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the landscape outdoors is retained along the bottom edge. The effects of the
curtains' are currently being,evaluatel.

From the time the first parents and children first arrived, the classroom
has continued to evolve. We believe that young children learn by moving and thus
the preschool classroom encourages active exploration. The staff and parents
plan together so that the classroom presents an ordered environment which speaks.
directly to the needs of individual parents and children and helps them grow. In,
this process staff relies heavily on the preschool's consulting architect, oittom-
etrist and materials specialist to evaluate how the room is working and to imple-
ment change.

When a second Kindergarten room was-added to the preschool, the original'
preschool classroom became the space for the younger children ranging in age from
3 to 4. In order to particularize the room to the needs of this younger group we
did some additional work to bring down the, cale of the room and to handle a re-.
current' problem at the entrance-, .

1. The'entrance to the classroom had no door and its fiveloot width allowed
hallway activities to distract the children. It was-also difficult 'foe some younger

children to remain in the room, especially when the mothers had left for their second
hour meetings. A door was ordered, but while waiting for delivery; we moved the
temple (a semi-enclosed wood structure with a*Platform, four columns and a-roof) in-
to the entry way, as a temporary solution. The temple has remained there ever ,

since because if makes entering and leaving the classroom a notable event and re-
minds'children that they are leaving the classroom. The temple at the entrance also
serves as a transitional space between the hallway and the roomful of activity-',.peD-
mating a child a more gradual entry into the room;

The remaining architectural structures added to the room were designed to
solve several space-Place problems. The first structure divided the wet play area
near the window from the remainder of the classroom. The top of this structure
also screens some of the incoming glare and focuses visual attention to child-orient-
ed spaces below. The'lowered "ceiling" and raised floor make a small private work
area at one end and the whole structure helps divide the classroom into smaller more
simply shaped spaces. The reinforced definition of the physical space gives a child
more complete, discrete information about where he is.f

A platform was built to perMit three year old's to use the easels-without
standing on boxes. A ramp and steps join this space to other areas of the room and
provide level changes and alternatiVe means of moving through he room.

The final architectural change was the "arcade" which stretches from the tasel
area along the entire wall to the "story rode': A beam placed along the length of
the wall lowered its appaient height from 9 to 6 feet making the space more manage-,
aple for'a small- child. The top of the beam also provides a high place-from which
to survey the room. 'Several more child -sized work areas have been incorporated
into the support for the beam.

-4e
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A nearly limitless number of different kinds of places within the class-,
room have been made posiible. Some large Architectural elements remain
stationary landmarks around which a variety of plywood cubes and boxes, climb-
ing eqUIpment, rOpe,networks, screens, arches, pillow-scrapes and work surfaces'
are set to accommodate individual and group needs. The children, as,well as

'parents and staff redesign space to expand and extend their play, often several
times a day.' Observations of both the individual and the'group are Used to Plan,
the evolving complexity of the clasroom And thus foster decisiOn making, problem-

-solving-and self-concept.

9
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INITIAL CHANGES TO PRESCHOOL CLASSROOM

1

. 1

A Cabinets Intl countertops
re.moVeet to becOme Street

B, Cubby,area
changed to
and Quiet

Tab,le A',

on _Space B'

.0 The ,tempa
.

D Pendant

-'



/

MAJOR STATIONARY iRCHITECTiJRAL ELEMENTS,'
ADDED TO PEE- :SCHOOL CLASSROOM'

AA

;

.0

1,

1

,

A The first structUi.d.- It screens glare from the 7,4i.ndow
and subdivides the rOom.

-41.

Easel' area with platform' and ramp.

C Arcade along the wall scale apwn space.

D Temple, moved. to *the" entryway.

Quiet Room shOwn here with pillow floor.

81 ,
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-EQUIPNENT EVALUATION
6

The preschool program's equipment conCeptiNO create through need.
Each piede of equipment placed and used in the Classroom is done so with a
preconceived'pprpose.' As well as the specific Purpose being met with indivi
dual pieces of equipment,,each piece is evalUated-On its' ability to bec
an integral part of the classroom milieu.

Some examples of equipMent design and evaluation processes are:

' Traltoline Climber. -
,

Dedigned.spedificallls, forgiving options of total awareness to a child who
had no sense of self. J's majOr activity waft jumping, but only .when holding canto
an adurt's hands. A piece of.equipment was designed, enabling J to particip4tep.
in his favorite, activity, 'jumping, independently of another persdn. The piece
6f equipment needed to accammode jumping, hand holds and&variety of tactile ex-
periences. A climber was developed in a cylindrical shape'and.a surrounding'net
of a variety of rope. Seats were added plus tactile beads and different'odiameterS
.of rope. 'The climber is a,see 'through structure with many options of in and, outs
with a trampoline as a base. 0,

Thetrampolinee,dlimber,was integrated into the classrOom and evaluated accord- %
, ing to its' original purpose. Extensions involving other existing and future pieces-

.,,

of eqUipMent were discussed. , .

.. .
,

Pah Pillow -
'.

. Designed for children lho are shIlffling and need reinforcing tasks to help
them put one foot in front of the'other. i'

,...
, . 0 0

,

..-

The.deneiti, texture and color are :Chosen to aid children in.becoming con7_
,,

spious of the,task of walking; concept of steps, one foot in front of the,other,
The contest 'of left .and right may, be introduced with the colors coding of step holes
and corresponding color coding of side of mat. Adark surface was chosen -seethe
top surface would not visually confuse and the. step hales would be easily identified.

0` :
% The size and spacing of the foo tSpaceS-needed to*be determined more precisely.

. ,

,, , ,

. , '. . . .

. The path pil),Oi was more useful in the expahsion ideas it conjured .up than in
the \lie of the original path. Could be Seen as a starter"project rather than a
finished tool. - ' '' -

..-
- r _

. . ....
, .

.

.

Tangxam Pillows 7
. ,0, ,

,
-" /

r.

A set of pillows' was designed two years agO that were meant to,be a floor,
..-11.. . i:7-puzzle. A puzzle with, pieces thaevtbuid be!ffsed as building blooks separately

from their function aspuzzle pieces. ,TAirMece4 wee madp of upholstered foam
making them usuable is pieces of furniture,and space makers. The onemistake made
on the'detign of this first puzzle wasAthat it wasbased on fitting curves together.

, ,The curves had no relationto other elements in the room as yell as being an overly
difficult matching task fOr 3-)and 4 year Olds. The use of the Piecei as building
WPoks was_the most succetsfUl ofthe tasks. Using the original concept of making

i': .-. A

a

A
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an environmental puzzle that children could build places with, a new set was
designed using straight angles. The concept of tangrams was used as a basis
for the design. The scale and dOension of the pillows were designed-'to fit

. with the existing platform system in the classroom. Colors were selected that
were not too bright-- bright-colors at this large scale would be too diitracting.

The pillows were successfully used to build soft places, against and in
' conjunction with the arcade and other wooden elements, and matching angles and

'dimensions. The pieces are easy to fit-together and children could build places
and paths with'ease.

Possibl=e extension of the tangram pillows could be the same concept
on a smaller scale using the 44" box top as the puzzle frame.

.

Foam Stacking Blocks -
-An -idea that grew out of our experience with using the 4" foam'cubes of the

cube p'zzle for stacking and buildiryg, a task they were suited for much more so,
than their originalipuzzle purpose. 'The units for the foam blocks 'were redesigned
to match the units of olar System based on an'll" model. A set of five blocks wore

- made ranging from 51/2" to 161/2". They were all upholstered in the same color fabric.

They worked very *ell with all sorts of possibilities of matching and 'stacking.
The cubes cou/t be used in' conjunction with the large unit ,blocks. The children0e-
sponded to the softness and created many uses: Some of the 'heti:titles centered '

around the blocks included: -tower building, swinging and-knocking over tower tar-
get,_ sequencing, fitting into large unit blocks, building in conjunction with smell
units blocks.

The-block. activifties could be extended if we had=more.
-

.
, y

"I Tower - Room 2 .

. ,

Room 2 was looking vary open and non-directive when compared with thelbreak-
-. .

ups found, in Roob 1 with the arcade. We felt we needed a large stable element to
-loWer the' ceiling, to relate to the floor and other levels to subdivide the space
in Room 2. We algo needed,this element to add climbin7 and gross motor equipment,
a place to getup and out of the mainstream of the Classroom. The initial reaction
when the tdwer was installed into Room 2 was negative. It read as being too heavy
and tended-to block vision and activity rather than stimulate it. Just too over-
whelming to go from nothing to'such.a large-element. It didn't invite activity but
became 114Passing through place.

.

It-did provide places o climb, possibilities o males, more levels in space,
and another glace to be. W all felt the original design purpose had too many uses
in concept.

.. 'The tower haS becoMe.a, much more t*sefulitem in Room 2 over its _two iiparsofs
use It has, been moved three timesnot an easy task-but necessary to echiev; the

*A:dynamics r'equired-in the classroop.
6

83
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Foa Cylfn4er ,*

Working with hyPeractiVe'cliildren it was easy to see that there needed.to
be special places provided for them that would help them to focus. Theilinder
was designed to provide a quiet tactile place for a child to be working'a puzzle
or reading a book quietly. The children were so responsive to the mobil boundary
,of the foatia cylindel- that two children would squeeze inside and enjoy puzzles and
books together. The place. made by the cylinder is warm, responsive, .soft with cut-

out openings provided for, peepholes to see in and out.` The interior of the cylinder
is:a light color to Avoid fCeling of claustrophobia.

The cylinder is also used for rolling, tu:,_:.-aing and jumping using all sorts of
theories of conceptualization, gross motor tasks and problem solving.

The curvilinear form of the cylinder is rarely found ina classroom and there-
fore invites children and teachers to be innovative in its use.

LIST OF ALL EQUIPMENT DESIGNED IN- THEPRESCHOOL

22" Cube Box Top Puzzle of Foam Pillows With Maps

Activity Cube Slipcover

Puzzle Sequence-Cardboard

Magnet Shapes-Matching Block Shapes

Fabric Wallis-Opaque and Translucent

Curve Puzzle Pillows

CliMbing System -- Ladders -Nets- Hammocks
ti

Rope Tower \\-

Grabfab Hafts

0 Uhit Boxes

A

Wall Arcade - Room 1

Story Room - Room 1 - Characters

'Ceiling PUzzle with Rope Ladder - Rooe 1

Net Extension of rower - Room 2

Fabric Wall Panels Hung from Ceiling

Spinner Gate Boards

Ploor'Paths
.

Outdoor Slanted Net - Nd: 1

Playground Tites
4
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Large Circular Loam'

Foam Cube Picture Puzzle

Foam-Cube Building Blocks

Large Cardboard Cuisinaire Rod Blocks

1\Triangular Nets

tinging Story Props - Windows - Trees

Circular yooden Pu4z1e.with Screws

MarbleNMAze

Floor Cart with Rope Pulley

Each piece is evaluated according to:

Design premise

Design - Materials and - Dimensions

Initial staff reaction

Classroom response

Activities centering on or relating to equipment

Extensionsconcepts and equipment that could be used to expand u'sefulne

Design evaluation how form of equiPmept should be adjusted-to better ,f
initial premise

1
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WORKSHOPS .

The focus of workshops has shifted over the last year., Originally they
were blocks of tine for parents to, become oriented-to and to participate in
building equipment and games used in the classroom. There is still this involve-
ment, but we have found that it is more, important tp involve parents in workshops
that can build confidence-in their own abiiit:ies as creating people before orient-
ing them toward classroom projeCts.' A confidence building project may be making
a simple objeCt for homes, a. personal item that will not be placed in a testing

,.situation.

.

Later in the year patents become participants in building equipment for the
classroom, as well as being actively involved in orienting workshops and hew class%
room equipment.

A list, description and evaluation of the 1975-76 workshops follow:

1. Aprons far-children for art and (iramatic play: This w4 successful for in-
dividual parents who were able td spend the time because the finished produce
was attractive and very useful. However, it was not a good,firstproject be-
cause of the time required for satisfactory finishing. Parents have been able.
to come back to this projecttlater throughout-the year.

2. Musical instruments:. Thii was a quick and good project that was process-
oriented and did not require creative thinking as there were instructions.
Much -of.the success of this project stemmedfrOm its musical aspect. -Mothers
enjoyed singing old songs using the newly.made instruments.

3. finishing wooden boikes: This project was successful in making parents feel that-
they were helpful because theywere working on equipment 'that was used in the
classroom.

4: Toe bags: This was a most successful project. When help was provided,'parents
could compIete'the bags quickly and the-bags were very useful. Many parents
used this idea for Christmas presents. The project,continued throughout the
year.

5. Materials for specific classrobmprojects: In some workshops parents worked
on eqdflament to be used for specific classroom activities.' Some of these pro-
jects included making fishing poles and the application Of blackboard paint to
the backs of mirrors. '1

6. Target games: This project helped involve. parents in the planning and Process- .

_ ing of material's used in the classroom. Many new ideas,,as well as products re-
sulted. These small scale prOlects were successful because they provided-.fast
input and continuity for the parents,
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7. Ladders:. This project ryas successful for parents because thdy.could 'make.
materials that could be used in their homes, as an extension of preschool
concepts'. Voreover, the ladders .ere simple and*eakily,made so all parents
could successfully complete them. .

. .

-8. Large nets for Room 2: This proved to bea good project for _promoting co- P
Operation among mothers. Bedause of the Scale and complexity of the project,
it provided greet rewards in the form of pride and feelings of accomplishment.
This project inspired some parents to make larger products for their,bothes'.".
and yards.

9. Products for hone' use - ladders, nets and mats: This project was rewarding
for indiVidual parents, bUt it'did not promote as much interaction among the
parents as many other projeCts did.

'10-. Blocks: This curriculum workshop was done late in the year and was-long,oier-
due. 1t Could be a good first-61-year project that might even be-done twice
in one year because itrelateg to many aspects.of the preschool. This worksho0
shoWed mothers how pany of the curriculum materials, all blocks andblock-re-

-. latedobjectshad been designed And selected for use in the classroom.' It
gaye parents an opportupity toexperiment with materials their children use
daily. '

- 11. Clay: Parents Were surprisingly unfamiliar with clay but such pliable media
are important for'aisovering'creative !earnings. 'This workshop led to mean-
ingful,discussions about Creativity and its place in society. The materials
.given to parents related to this-workshop are in-the Appendix.

_ ..12. Christmas oroje,-ts: Several workshops focused on the Creation of gifts for
both adults and children. Bowever, these items could be used throughout the
year and each could be au indiyidual workshop project:

a. Trivet: This' proved to be the most successfulproject of the year. It
is"guick, success is guaranteed and the product is useful and attractive.

Success with this project gave-confidence to Many.unsure mothers and en-
abled them to move onto-larger projects. -Tile trivet project demonstrated
how personal projects help maintain mothers' interest' in workshop activities.

. .

b. Baker's Clay: This project is similar to the trivet in that it guarantees
success and the product ig.useful and attractive. Mothers were ple4sed to
make items that they knew were expensive to parchase.

oc. Sock dolls: Although the children enjoyed the products of this workshop,
the process" proved to be too tedious for mothers.

d, Sewing cards:. This project was successful because it was so guick.that
the products could be used that same day in the classroom.

, 81

c



4 4

-71

Clay Workshop for Parents

The discussion centered around creativity. ,The staff.raised the folloiring
questions for parents to respond to:

1. What does creativity mean?
2. 'Does 'creativity fit in to our daily lives?

The disCussion centered around the following:

.1. Creativity means an understanding of self first and once thete is some
-reCognitiOn and understanding 'of who you are you begin td develop cofidenCe. This',

confidence leads to trying different things. It allows you,4and motivates you, to
experience Individuals are able to make their own decisions ? in terms of:
how. they want to approach an.ekperience,ftillow it through to its conclusion.
-There is, therefore, clite definition from start to finish which gives the'person
Self-satisfaction. What is,limiting to the individual and contributes td leek of
self-confidence isworrying about what other people.think and/or what-do people
expect of me.

:2. The discussion tOcused awhile on. the .role of the female and how there is -

a certain eterotype 9f what the wdinan's'role is or.shoula discussing the
. stereotype, parents felt that. there was no elicburagement for-individuality or Crea-
tivity. Models fife important and women .have few.'

.
_

3. Another question was raised. How dowe encourage.creativity? others
felt that experience was the best teacher, that %Cues Can either prohibit the.'
spirit-or promote it. When do ydu decide an experience is not a creative experi-
ence? Creativity is'an-approach to life Creativity needs to become a part of
a wholistic approach. The initial creative process may begin as very abstract
but At is important to bring an experience full circle--back to the concrete.
When does one decide-that an,experience_is-ndt a creative experience and when
does one bring the individual' back to reality? FOr,example: If you plan for your
child'to play in an experimental-way with water and soap and he becomes so involved
with the'creative play experience that the water and soap begin to spill.-on the
floor,going beyond the boundaries of the play, disrupting the organization of the
house, it then,becomes time to bring the play babk to reality by providing some
Stricture*

,
.

4. The last and very important point that was made in this discussion was
the fact., that we need to understand that in order to try new things, we need- to
bwallowel to fail because it is only through faiVbrelhat we can really grow.

I4
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G. Additional Indicationsof Program HuccesAC

KS

1. Consultation Center '

2e Home Visits
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CONSULTAT/ON CENTER

The Consultation Center was set up because program parents felt that
their neighbors needed an- opportunity to obtain help or ask questions about
their own children. The Parents,' original suggestion of a "hot line" was
modified into a Tdtop-in".or-ConsultatiOn Center.. The Consultation Center
has become'a place where parents and teachers of preschool and primary grade'
children can come to obtain an Assessment of their children's behavior and
development,' In its current form one'day a week-is set aside for anyohe in
the community (private schools as well) to make an appointment and bring the
child in for an assessment. This year we have seen :well* over fifty children
and their parents in the Consultation Center. Some of these children have
come back on a regular basis for further assessment and recommendations. If
a child needed to be seen periodically, appointments were setup with the parent
for both hOme and school visitations. Some Of these'childten have_been coming
back to till Consultation Center three and four times during the course of the
year. In cases where a child's, developmental lags indicated that he needed an
ongoing program; recommendations were made to the parent that he 6e enrolled in
the ongoing Early Intervention Program. When specifivecommendationl were made,
we informed the parents.that we had materials and equipment they could bOrrow
from theLending,Libraryto enable them to follow through On recommended activi-
ties at home. In "eddiltione this year a child from the Waterbury. ,Regional Center
has been coming on a weely 'basis to use the, facilities. His teacheehas received
input and some suggestions-from the team here at Highland, in terms',of educational
strategies and techniques.

When children have been referred within the schoOl System, all prOtessionaI
staff, as Well as the parent havd beerLinvolved'in the observations and work-up
bf'that specific child. The team, has consisted of not only the parent and the,
Congultation Center staff"but also the Child'Steacher, principal, aide,'development-

.

al ekominer and social worker. ",

One area in which we,plan to concentrate-in the,futureis the,deireloRment of
standardized observation system. The classroomenvironmeftt serv'es us as anevalua-
tion instrument. We plan to analyze the, spedific.eguipment, Materials and tasks

-'
that shOuld be present for all children and hopefully develop: the physical environ:-
ment into a systematic instrument for observations:

4 -

Another-future goal Is the, development of 'a standardized'reportin4 system
,

which we can use, to communicate our observationi to parents, teachers an other
.concerned personnel. Such a reporting systerimight,iriolude the areas of gross. and
fide. motor skills,,language produCtiOn, general learning skills,^visUal end 'auditory
systems and ewptional developtefitt

In.addition, in-the future we'hope to,.improve-ourefforts in,following'up,thp.
children ife have seen. We would'like to see lrreComMenaitions-are being Amplement7';
fed and wheOtr our sucjgestions have keen of help io the parents. A followcup syst4m
*mid enable.us to be"aware 'Of the growthcand:development of the children we have

,

seen. 93
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HOME VISITS

In the fall the preschool teachers visited the homes of all incoming
children.' The rationale for "beginning *heel in the children's homes" was
to"establiSh a b4dge between'home and school.

Another means of bridginglhome'and school was creating a home-like en-,

vironinent in the classroom. Changes have included altering the lighting system,
introducing soft elements such as foam ,pillows and mats-and scaling the room
for the young child.,

In addition, the staff recognized that the needs of particular children
could be met at home as well as at school- and continuity between the two envirdn7
ments could be.increased if specific homes were visited on an ongoing basis and .

suggestions were made for_modifying the home envilnments. At first the staff
waited for parents to indicate their desire for'a home visit. However, when
this did not occur, the staff members took'the'initiative and suggested that home
visits be made. This year the teacher director and architect consultant to the
preschool' program have gone into the homes of some,of the children whom the pre-
school staff. felt could benefit from more follow through at home.

Over the course of-the 1975-76 year, several homes were visited by the
teacher and architect who made suggestions for modifying the home environments.
In addition, equipment was lent to some families.for use inthe homes. Infer..
Mai assessients were made to determine if parentp had followed the suggestions
and /or used the equipment,and to*deiermine if there had been any effects on child
behavior. Tiie feedback from this-knformal-,process was generally favorable. In
the future the home-visitation programwili' be developed into a formal -component
of the CM-shire Preschool Program.
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,.Over the four years o funding this prOject has had direct poSitive '1/4
ef feet, upon more than 60 pr Sehool children, their mothers ,and. their families

indirect effects upon'. ma other children as well, as the Cheshire school ; ".
tern i:;ti,elf . The, present evaluation report has presented same odf the' details'
thed'It ehluges and effects.- This section will briefly, 'summarize some of thec.' .. , ,Bicato,rs of program success and make suggestions `for '.futurS aspects, of. .

'j ram's 'continued development.
A

'
, ( ,,c .t.

,iito,. ,,. ,

.,
,

- r4:4414 Cheshire preschool,` intervention program began .by wqrking with both ., ..
severely handicapndd (outside diagnosiS, of autism, serious emotional disturbance,,,

speech disturbance, medical problems,, etc .) and mildly disabled or potentially
disabled four year old children and -their,mothers. Over the course of four, years'

- the program halmaintaina ,theapproach;of working with children:who have a. variety:
of problems. ?..n,e program Continues ta- includt- mothers as san essential part of the .

program (to be developed more fully, below) and has extended the 'ale of' the children
to include both young_ er and older thildren. ,: Three yepr old'children are central Co
the ptoeirarn as it is-now ru'n, a program -for two* year old childrt.31 is currently in the
Planning.istage, and younger and older .children have been seen,--in tie Consultation'
Center,. It is important to note that the..children who are invelved in the goo ram
have many-different kinds of problerne. 41sO the problems Va); in degree of SQ. i, ty.This project bas been suceessfUl inrcleveloping a program which alloWs niifor idV a.,12ization to meet diverse needs s Thus.,:the ,Cheshire preschool .prograrii. is a living
demonst,ration'that school systems do not "need to set up multiple programs. which fodus -,only on specific handicaps or diagnostic Categories.

,

,- .

a

a I

The diVersity of the characteilstics. of the'.childien included in this program .,takes the measurement of program ef,fectiveness a task which Cannot be ,ceompIipned
by simple individual -test information. ,Some of he children, boy, standardized, in-, "I
tellectual testing, Junction. in the 'Mentally retaded- range While others -tee' in the ,,

gifted range: Some children relate' so pOorlS, to adults that:trier, are eisentlaiV
,untestable;,' some cannot it stilt long engugli, to Se, tested; SomehavA.speeel) and 3,,,, , ,

.
language problems which-make understanding 'them extremely difficult; :and some a 'the;,
children can carry on an adult like conVersatibn

'and/or;rsaaa at an advanCe ,3.evel but
camot relate' to peers ipr pay' like a young child. -IOUs, 'the,eyeluation,OfOr04,134 ,-effectiveness had had to involve seveil. tripes of data collection procedures ,Iformal
testing, teacher observation and report and :parent* report)-' ana hasevolved along ttie..,

line of individual 'case studies. . , ''
.

,

. .
';

.:
A ' '

,

1. ),
^ ..

. From the formal and informal data which has been -Coillected orr- the program grad-`
uates- and those children 'Currently enrolled.,

the ,program appears to have *.bae-draiatic-
: positive impact. This year score6, on AtandaraiZed testt, teacliers ' obSerVationsk- and

T,itings and- parents' -perceptionSs ;ill indicate that the childr.ekt iii' the ,prograin ,haNtre n_
/made great gains. All the children who have been invplved in thd.pr are, in the past
are' within` the mainstream( of: the elementary,,Ch601"; even though so of the ,initially

. ,4.: c .s , - 7` , .

.2 .
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' looked, like prime candidates for outside or institutional placement. The mothers
and redeiving teachers report thit the graduates are academically and socially
making good progress. Some of the graduates are receiving supportive services,
such as ttitoring_or speech therapy; but their progress has generally been in
positive terms.

, The Mothers
9

pie data collected from the mothers, both formally by interviews and ques-
tionnaires and informally by observation and group discussion, enable one to under-
stand how this Program works. Mothers begin the program in a state of turmoil,
frustration and profound concern. Some feel that they have failed as mothers. Al-
most without exception the mothers, over the colrse of their involvement with the
program, have come to feel better about themselves and their chil ren. This neW,
attitudebis the result of increased understanding and accept e of their children
and their children't problems and learning effective was working with and-for
their children. Moreover, this chance occurs in different ways for different mothers.
Some'of the characteristic's Of the Cheshire Preschool PrOg am which allow a mother
to develop a new.awareneft of h4self and her child have been determined, from in-
terviews and guestiohnaires.

1. Mothers are actively involved in the classroom situation with their
children, the teaching staff and4tbesother mothers and children. In
the classroom the Mothers learn from direCt observation of how other
adults rebate to their own children and other children.

2 Mothers have the opportunity to gacn%a degree of psychological distance
from their,c4n.dr4 and thus are. able to see their children's behavior
in new ways. This psychological distance results frog having the oppei-
tunity from time to.time to stand back while the teachers and other mothers
work with their children; from observation of their children through a
one -way vision mirror (often with the interpretive aid Of a 'staff person);.
from listening to other mothers react to the behavior of the children;
from listening to different types of expert consultants comment on the
children's behavior; d from watching video tape feedback of themselves
and their children.

L's

3"lothers receive supportand encouragement from other mothers. Mothers
realize they are not alone with their problemt. The other mothers give
help and they in turn are able to help still other mothers.

4. The program provides the mothers with several different opportunities to
engage in activities which do no always focus on themselves or the pro-
blems of their children. The mother thus has an, opportunity to become
less defensive, to socialize with other.adultsjand.to experience succtss
in nonthreatening situations.

97
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5. Mothers, because they are included the decision making process
of the program and specifically with re ect to their own children,
come to appreciate their importance, worth as mothers. The pro-
fessionals in-this program do not create psychological distance or
present themselves as experts withall the answers. The mothers'.
increased feelings of importance and worth carry over to other aspects
of their relationship with their children outside the school setting.

From the information collected from these mothers it is hard to imagine how
program for preschool children with potential handicapping conditions can be

run without the systematic and intense involvement of mothers. It is highly pro-
bable that the strength of this program is primarily due to the provisions made
for the mothers and their major role in the program.

It should be noted that it is a requirement of this program that the mothers
attend the program with their children. Therefore these mothers are self selected
and highly motivated for the program. Whether an approach like this one Would work
with mothers who are not self selected, cannot yet be ,determined.

The Curriculum

The planning for each individual child and mother involves the preSctiool staff's
understanding of developmental principles and their skill modifying the physical eh--
vironment-and presenting tasks in order to allow the child and/or the child and the
mother to experience success. Of course not all attempts to provide tasks or changes
in the environment work on the first try, nor will the same approach work for all
children whc appear to have similar problems. Over the years of the program, the
staff members have developed many innovative ways of providing children with oppor-
tunities to 'continue and extend.. their development along normal lines. Some of these
approaches have been formally described in the written materials produced by the pro-
gram staff, yet many similar curriculum material and ideas remain unformalized. Al-'
though the staff members have developed and described some specific pieces of equip- :
ment and curriculum units or ideas, the process involved in the curriculum is the
real key to its success not the specific products. This process involves: detailed
observation and'and analysis of the child's behavior, identification of a child's
strengths and weaknesses, design of tasks and materials to allow the child to de-,
veloP needed skills, involvement of the mother; involvement of consultants, trying
out suggestions with the child, processing the feedback from such tries, and con-
tinuing the process again. While. the staff of the program can identify the types
of approaches,that.were successful with a particular child, i i the process by
which the staff works and not the particular tasks, materials, or ipment, which /
is the reason for the program's success.

The Consultants

Cheshire's preschool program over the years has worked with several consultants.
Among these have been a developmental optometrist, an architect, a psychiatrist,
architectural design'speci-alist and evaluation consultant.' Each of these profess-
ionals has had input to the program. The staff of the program has deve1oped relation-
ships with these professionals in whiCh they and the consultants participate in a

I
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reciprocal dialogue concerning child and program problems, The program has
found consultants who are flexible enough to listen and to Change themselves,
and the program staff has continued to expose itself to the stimulation and
challenge wAllOch these consultants provide. With thd help of the consultants,
.an air of excitement, new. discovery and change continues to be generated by the
project staff.

The School System and Community

The Cheshire preschool program has had an impact upon the Cheshire school
system and the community. .The pretchool program will continue into the forseeable
future with local funds. The preschool parents have attended school board meetings
to fight-for the ccntinuance of the program. Other school system'teacheri or young
children have madeVleferrals of children in need and worked with the staff to de-
velop better understanding and plans for the children. Private nursery school
teachers have made similar referrals and have also be e involved with the staff.
At the request of eormunity mothers who had concerns ut their young children,
the program has developed an active'consultatio cent ch is held one and some-
times two, mornings a week. The consultation is p ace where mothers in
the community can bring their young children to be wor ed with and observed by the
staff. The mother then participates in the feedback and planning process. This
activity will be expanded next year.

Along similar lines, is the impact the program has had on visitors. Word has
gotten out around the state and country of this program and it has attracted many
visitors. Each seems to be impressed by some aspect of the program and leaves
with the intention of implementing some aspect in his or her own setting. One
school system ;I:: the state is currently running a preschool program Based on many
aspects of the Cheshire program.

Aspects of the Program for Future Development,

1. Father Component. Formal and informal feedback from the mothers in-
dicates the'need for more systematic planning for

the involvement of fathers. Plans are currently being developed to
address thig issue. ,

'2.. Curriculum Formal-And informal feedback'from mothers and teachers
indicates the need to reexamine the curriculum' in terms

stimulating both fine motor and complex gross motor abilities, to focus
more attention on the development of tasks and materials to strengthen
the curriculum in these areas.

3. Dissemination There is a need to communicate the "nuts and bolts" of
this program to other professionals. A curriculum type

. publication is currently being developed and there are plans for other
technical reports.

4. Evaluation While pr6gress has been made on the development of more
formal evaluation and record keeping systems, these gains

need'to be consolidated and extended. Particularly, more work is needed
to develyp the case study nature of the evaluation further. The case
study approach will become a strong aspect of the evaluation because it

9



-83-

4. Evaluation(cont.)

is consistent with the individual child focus of the whole program.

5. Mother Groups The staff members have indiCated that they need help
in working with particular mothers within the small

group structure'. Some mothers beem to be very dominant whge others;,
very passive. Next year efforts-will be made to provide the staff with
more small group skills.

6. School System Specialists While the program has been successful inWork-
ing with specialists within t4e school (e:g.

'speech therapist, school psycholpgist, social worker, nurse), more mutual
help is possible. Efforts will be made during the coming year'to develop
more systematical working relationships with a broad range of school system
personnel.

4
7. Medical Component PrograM mothers and staff continue to express a need for

more detailed medical information. While this continues
to be difficult component to develop, efforts are being made to locate a
deve pmentally oriented pediatrician for consultation.'

8: Home Visits Preliminary home visits this past year have shOwn the staff
that mcdifications of some childrens home environments might

have beneficial effects:on,the children's development. This component will
'be developed and evaluated-over the next year.

9. Consultation Center The services of consultation center has received great
demand from the community over the last year. Procedures

for assessment, feedback and follow through, also evaluation will be develop-'
ed next year.

This evaluation has examined many of the components of the Cheshire PresChool
Program and has considered many indicators of program effectiveness: It is our feel-
ing that the project has demonstrated that early intervention with preschool children
who have problems of many different types and severity can be successful within
elementary school setting. We feel our success can be attributed to our staff'
willingness and ability to work jointly with mothers to enhance the development of
their children. While at times the work is hard and the hours long, the changes which
are seen in the children and the -mothers are rewarding and encourage our further
efforts. Each new child and'mother who contacts the program presents us with different
and challenging problems. There is more about these young children and mothers to be
learned. It is in this spirit that the program continues for others to see.
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Appendix A-1
1

Olassrdota Observation Schedule

r. Child: Date:

Thmintent of this instrument is ,to gather semi-objective summary,
current status and Progress information on'each,child at thred time
points: beginning of year, middle of year and end of year: It is sug-,
gested that the whole teachilg team and hot just the teacher be involved
inJilling out these reports.

I. Gross Motor Skills

ti

, Make judgements of the child with respect to the specific skills-4
. such as walking, running, jumping, climbing, tatching, hopiaing,kicking,

throwing, etc. and -the general characteristics of motor behavior such as
billance and coordination.

Also include -.in this section your observations concerning the child's
sense of body as it is moved through space.

A. Describe significant changes which have been observed since the' last
observation. (It is suggested that the last observation be read.)

B. Describe current status. Be-as specific Ss possible about the nature
of the developmental lags and/or problems. If this area does not pre-,
sent many problems with respect to thb child, a statement to that effect
is sufficient.

II, Fine Motor Skills

Focus on skills such as: ipulation of small objects, Stacking,
stringing, placement of objec in holes, manipulation of wilting instruments,
drawing, painting; pour tting, putting together, taking apart, printing,
coloring, use of implements, etc. Again, the main task is to make judgements
with respect to the age appropriateness of performance.

A. Describe significant changes since last observatioh.

B. Describe present status.
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III. Language

Observations in this area are more complex. Judgements are to be
made with reference to both competence (ability to understand and produce
language) and performance (the use of the competencies.)

Comprehension-reception-

The concern is with the child's ability to understand the spoken
word and,his ability and willingness to follow directions. Does the -child
seem to understand the spoken wordat an age 'appropriate level? Does the
child follow directions in an age appropriate way?. z.

A. Describe significant changes since lest obserVation.

B. Describe current status.

Language Production -- Makecomments on:

A*
1. When the child speaks is the leVel,pf the speech in terms of

types of words used, length of utteranpes,,copplexity'bf uter-
ances, etc. age appropriate?.

2. Spontaneous use of speech?

3. Speech to parents, adults, peers?

r
4. Stuttering and/or problems in of

i

.,

A. Describe tignificantt,changes since last observation,:
,

speech sounds?

Bs Describe current status.
14,

Iv. General Learning Skills.
,

I

Focus on those skillikwhich ar t. nevessary for.:,school learning:
attention and concentration, ability to,seiectikask fojp1.4 with, dis-
tractibility, memory, ability tOOomplete activity; interest and willing-
ness to try new activities-, abil4ty-to-work Lk same area with other children,
Atc. Also comment On problem solviulogbility,

4

1

0

tr
A. Describe significant changes since last'obsegvationt

B. Describe current status.

1U3
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V. Auditory and System

Describe the nature of the child's visual and auditory perceptual
system. Include here any other significant "physical" problems. .

A. Describe significant changes since last observation.

B.--Describe-UfffEE6f status.

VI. Personality

It is.somewhat artificial to break apart personality and social __/
behavior. Include here observation of the child with respect to some f

'''the following categories: anxiety, fearfulness, withdrawal, hyperact vity,
A *siMpulse control,temper tantrums, crying, trusting-distrusting, abil ty 'to

' risk failure, autonomy, initiative, toler ce of frustration, per4 tence,'
.expression of pleasure, use of play space,/ rebelliousness-compliange, sense
1pf"self, feelings about self, etc.

(Note that many of. these behaviors may be commented upon in of -sections.
'Also, several of these behaviors are thOse which often-are rele ant for a
person's self - concept'.)'

o

A. Describe significant. changes since last observation.

B. Describe current Status.

VII. Social Behavior

With peers -- Focus on the willingnets and ability to nteract with other
children. Where relevant comment on the ability to share and take
turns, aggression against other children, witted awal from other
children, ability to stand up for self, etc.

A. Describe significant changes since last obse ation.

B. Describe current status.

With adults -- Focus on the child in'respect tb such things' as dependence-
independence with respect to adults, use/of adults as information
sources, sharing experiences and products with adults, differential
behavior with men and women and general characteristics with respect
to interaction with adults.

A. Describe significant changes since last observation.

B. Describe current status.
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VII. Social Behavior (cont.)

With parent's - -Focus on specific aspects of child's relationship with
parents. (Note behaviors listed above.)

A. Describe significant changes since last observation.

B. Describe current\status.

VIII. Conceptual Development

---
This is a difficult area in which to make judgements and to

list observable behaviors. Some suggestions follow.

General cognitive characteristics Does the child, show an active interest,
in the things around him/her: exploring, asking questions, trying
things out? Does child profit from experience? Does child's behavior
show planning?

More specific characteristics -- Is the child showing age appropriate be-
havior with respect to:

Use of symbols and representations

Types of concepts used such as grouping objects in terms, of
similarities, color, shape, names, etc.'

Quantitative concepts such as some, more, less and"simple numbers,_
KnowfbAge of prepositions such as on, in, under, beside, near and far
Knowledge of functions of objects
Talking of and responding to things in terms of relationships such

'as bigger, taller, shortest, lightest, etc.

A. Descri e significant changes since last obseniation.1 /
Describe current tatus.
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Appendix B-1

Ratings Based on Classroom Observation Schedule

Date:

Teacher:

Please rate the current status of.this child in the followipg areas, as com-
pared to other children his/her age.

No problem Serious problem
Motor Skills

2. F ne Motor Skills

3, Language

Amount

Clarity
.

Complexity

Comprehension & Reception 1

4. General Learning Skills
10

5. Personality

cial Behavior

With peers

With adults

7. Conceptual Development

8. Physical.Problems

'%ritual

.Auditory

Physical disabilities

1" 0 2 3 4 5 6 7

1 2 3 4 5 6 7

1' 2 3'. 4 5 6 7

1 2 3 4 %. . 5 6 7
:)

1
/
2 3 4 5 6 _ 7

1 2 3 4 5 6 7

1. 2 3 4 5 6 7,

4. 2 3 4 5 6 7y

1

,1 2 3 4 5 .6
,

7

1 2 3 4 6 7

. 1 2 3 4 5 6 7

/

1 2 3' 4 5 6 7
.

.

1 2 3 ' 4 .. 5 6 7

1 2 ; 5 ,6 7
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Appendix C- 1

Revised.4/76

Date

Preschool Parent Questionnaire+

I. Compared with other'children of about the same age, how would yod rate the
following b9baviors and abilities of your child?

oe Poorer .About the 'Better
Than , /'

..,,,- Same - Than

1. Clarity of speech

2. Amount of speecp

3. Ability to understand
other peopIe'sispeech

4. Ability to follow verbal
directions .°

5. Complexity of speech
ti

6. Vision

7. .Bearing

8. Drawing ability'

9. Use of pencils and crayons

10. Coordinaition

11, Balance

12. Walking ability

I
13. Running ability

14. Climbing" bility

15. Throwing ability

16. Catching' ability

17. EAting habits

18. Sleeping habiti

19. General health

20. Ability to make, friends

21. Ability to get along wl.th
other children

, z

11144
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I. Compared
7

with Other'children of"about the same age, how would you rate the
,

following behaviors and abilities of your child? (cont.) 4
j4

22. Ability-to get along with
brothers and sisters

23. Ability-to play cooperatively,
with others

24. Ability to take turns and
share with other children

25. Ability tobe liked by
other children

26. Ability to relate to familiar
adults

27. Ability to relate to
unfamiliar adults

28. Ability to conceritrate

29. Ability to persist after
initial faipre

Ability to plan ahead

Poorer About the
Than Same

Better ,

The& ,

Go back over the list of behaviors and abilities and put a star (*) beside thbse
for which you have seen dramatic positive changes over the last 'sill months. By
dramatic it is meant that.you haVe observed more than would be expected with normal
developments or more than you would have expected.

Compared with other children of about the same age, da you think your child shows
more or leis of the follOQing behaviors?

//

1. Crying

2, Mature behavior

3. Immature bellavior

Temper tantrums

6. Qu!stiod asking'

6. 'Aflag of things

.

Equal
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II. irompared with other children of about the same aged do you thihk your child
shows more or less pf the folloking behaviors? (cont.)

7. Activity level

8. General happiness

9. Self-assurance

10. Detructiveness

11. Assertiveness

12. Television watching

.

la. Withdrawal-from people;
vir

14. Negativism

15. Restlessness

16. Fighting

17. Worrying

'18. Irritability

19. Moodiness

( Less

20. 'Consideratiori for others

21. Fussiness

Equal' More

A

#

Go back over the list of behaviors and abilities and put'a star (*) beside those
for which you have .seen dramatic positive. changes over the last six months. By.
"dramatic" it is meant that=you have observed more than would be expected with
normal development; or more than you would have expected.

4
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Appendix 6-4

III. Feelings and attitudes about' ydUr child.

1. Ho4 often in the last month have you had fun playing with your child?

seldom occasionally sometimes frequently' most of the time

2. How often do,irog worry'about what relatives and other adults think about
your child?

seldom occasionally . sometimes frequently most of the time

3. How often do you and'your iluiband/c/ife agree about the kinds of problems
your child has?

seldom occasionally sometimes frequently most of the time

4. How often have you felt embarrassed by your child?

Iseidom occasionally sometimes frequently most.of the time

5. How often in the'last month have you become angry with you child?

seldom .occasionally sometimes frequently most of the time
, .

7. How often in the last month have you felt yourself losing control with your
child?

seldom occasionally sometimes frequently most of the time

8. How often are you and your husband/wife in agreement about'how to raise
your child?

seldom occasionally 'sometimes frequently most of the time

10. How worried about the future development of your child have you been?

not at all little somewhat quite very much

.H11. ow wellwell do you feel you understand yeur child?'

not at all little somewhat quite\\, 'very much

12. How well do you feel your husband /wife understands your child?

not at all little somewhat quite very such

13, How helpful have you found professionals in your understanding OiNyour child?

NN
not at all 'little somewhat quite very much

ea'
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_Appendix C-5

Feelings and attitudes about Your child., qCont.)

14. How successful have you been in meeting your child's needs during the
last month?

not at all little somewhat quite very much

15. How confident are you in your ability to give your child what he or she
needs?

not at all little somewhat quite very much

16. HoW confident are you in your ability to meet your child's future needs?

not at all little somewhat .quite very much

17. When you think of yoUr child's future, how confident are you that things
will turn out'well?

not at all little somewhat quite very much

18. How often do you think handicapped children should be included with non-
WicaPped children in the school setting?,- "

eldom occasionally sometimes frequently most of the time

14: Do you think handicapped children can have a negative influence on your
child's behavior?

not at all little

20. How often does your child
items in his/her play?

seldom occasionally

somewhat quite very much

use furniture, pillows and other househould

*dr.'
.

sometimes frequently most of the time

21. How often do,you think children should be able to use all parts of the
house for their play? t

.
.

seldom occasionally sometimes/ frequently

22. Do you think that children have to he made to learn?

most of the time

not at all little somewhat;, quite very much

23. Do you think that you can do things to impi:ove the schools?
. .

not at all little somewhit quite very much

24. Do you think schools would be better if parents had more control over them?

not at all little somewhat quite very much

..
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III. Feelings and attitudes about your child. (cont.)

25. How certain are you about the educational needs of your child?

not at all little somewhat quite very much

26. Row willing -are you to become actively involved with what 04 on in your
child's school?

not at all little somewhat quite very much

27. How much effect. do you feel: you can have in shaping what your child's
educational experience will be?

not at all little somewhat quite very much

28. How willing are you to fight for the kind of educational program your
child needs?

not at all little somewhat quite very much

29. How important do you think it is for a child's.room to be arranged with
the child's learning in mind?

not at all little somewhat quite very much

30. How necessary do you think it is for a home to be arranged to foster a
child's learning?

not at all little somewhat quite very much.

31. To what degree do you think the preschool experience-has affected your child?

not at all ,little somewhat ,quite Very much
/

32. ,To whit degree has your child's preschool experience affected you?

not at all little somewhat gate very much
.

. X33. 'To what degree has your child's preschool experience-affected your husband/
wife?

(
lop

not at all\ little somewhat quite very much

34. To, what degree have you been surprised with your child:s h this year?

2_4
not at all little somewhat. quite very ch

35: Flaw much have you as a person-changed for the better in e last six months?.

not at all tl somewhat quite very much

112



Teacher

Child

Date

Appendix D-1

Follow-up of Preschool Graduates

How is he/she doing? What .kind of progress has he made this year relative to
his classmates? Social adjustments?

t

Have you made any special provisions for him/her in the classroom?

Has there been, orwill there be by.the end of the-year, any standardized testing
of the child?

yd
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Appendix E -1

t.

Specific_ Questions for Interview with PareAts
of Preschool Graduates

I. Past History

A. Lead Question: What was your child like when you brought him/her
to the program, contrasted with his/her behavior now?

1. What about birth history, behavior in infancy, etc.

1

2. :How had child's behavior affected the family?
, a.

3. How did he get along with peers? siblings? other adults?

B. How had youtried to deal with child's problems before you came to
the preschool?

1. How did these things work out?

2. What other alternatives were suggested to you, or did you consider?,

3. Did these "solutions" affect the family?

C. How did you learn about the Preschool?

'4

114



-*

II. What is your child like now?'

Appendix E -2

A. Did participation in the preschool have any influence?

B. Is child getting any special services, tutoring, aides, etc. now?

C., How does he get along with sibling0c peers?

D. How do 'you feel about his/her current school experiences?

III. Description of Child's Participation in.the Program

A. How long did yob come to preschool? Why?

B. How did child behave at school: at first and'then later?

r

14
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1. Did his behavior change over the Course of,the years

2. Did he act differently at school than at home?

3. Did he.change from year 1 to year 2?

4. Did having a male/female teacher have any effects?

C. Did changes in his behavior have an effect on the rest of the family?

IV. Changes in'Mother's Behavior

A. Do you perceive of yourself As having changed due to participation in .

program?'

. What were you like before?

1 16
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2. Did you feel isolated?
1;

3. Do you notice any changes in yoxr behavior with your other children?

B. Did you learn anything from your Participation? How? What?,

C. Did the program seem contrary to your expectations?

1. Did you have reservations, questions about the program at first?

2. Haw did you resolve these issues?

D. Did you like participating in the program?,

O. Influence of Other Mothers; Meetings, ,Etc.

,

A. Did talking with other mothers in the program have an effect ad you?

117 , e
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1. At first, did you expect the mother meetings would be helpful?

2. 'Did you gain anything else from discussions with mothers ?'

3. How'ibout workshops?

B. Do you think you said things to other mothers in the program that were
helpful to them?

C.- Was the relationship' with other mothers helpful?

-1. Did you notice any problems? Can you think of ways to improve 'these?

2.. Did relationships with other mothers affect your behavior in the
.claiphroOpt? 7

\

VI. Husband and Program-
%.

e

A..'Did your huaband get involved in the program?

118
I
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Appendix E -6

B. How did your husband feel when he did participate?

C. What does he think about your, child's participation in the program?

.4.

D, Do you have any Comments aboUt the participation.qf other fathers/

VII. Consultants

A. Did you have any
optometrist, etc?

B. How,-did they affect' you?

--z

t

contacts with the consultants: architect,

VIII. What Changes Would You Make in the preschool?

141
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Examples of

Case Histories

of

PreschboX Progran Graduates

L
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appendix F-2

/

Cane History of Kerry
Birthdate: May 22, 1970

"Admitted:' September 151
Graduated: June 1975

Kerry id repre entative of those children who are brought
to the preschool beca se ;of perinatal problems', In this case,
Kerry's parents had b en alerted to.theyossibility of learning..
problems and were quite k)rried aboUt.their,child. However, other'
parents do not seem o recognize-that pre_ot'post natal compliCations
may affect their child's'learning until they receive the,letter from
the Preschool Program.

ti

/

Kerry was /born-with a Hy/an membiane'and had 'surgery four
days after birth o correct this defect. Her patents were /irst
told that the ch d would not live and later that, she would have
brain damage. A ter it was clear that Kerry Was: pot retarded ana
,did not have ,an physical problems, the' neurosurge- tol her ,

parents" that sh would be learning disabled. ,Developme al testing
was recol?mende but, because Ke ry was only three yeaed; It her,
parents had no had her tested, at the time they,came tal!7tlie preschool.
The family wa ,still participating in a follow-up,program at the
hoSpital hel -by the department of neurosurgery, but t ey were very
negative abaft the hospital program; sinc hey had 't wait several
hours for a ishort appointMent.

, rry's parents said that she ,had
been a little slow in pbysical.develppment but, that She had shown
no behavidr problems and seemed well adjusted socially.

At the time they responded to the letter ieeeiVed.in
the mail 'and came to the preschoC1, Kerry's parent were, still very
,worried abouther_future development and the' possibility oflearning'
disabilities. Although,on the Stanford-Binet Intelligence Test,
Kerry_. consistently performed at a mental age app'roximatelyone year
ahead Of her chronological age; it was not until they hAd been in
the preschool for one full year that Kerry's'parents no longer feAte4s
that She was retarded and had gross problems. On the Gesell Develop-
mental scale Kerry performed. about a half-yeas/below age level on-
the first testings, but she was at age level. by the. time. she` was five."
Her parents' obseivations that she had been somewhat slow in physical
'development thus appear' to be substantiated.' Moreover, the growth
Kerry seems to have shown to her teachers ana patents in the preschool
program was related to her improved performande on the'GeSell.

When Kerry first came to the 'preschool she was timid and
,

fearful. of climbing to any height; but by the middle of the first
year she had deviloped enough confidenceito climb stairs an juMp
to targets. ner confidence in her ability to cliMb increased over
'the .two years she was in the preschool./ 'Otherwise, ,Kerry appeared
to have no noticeable motor problems. /Her gross motor abilities

121 /
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-Case History of Kerry

. ,

.

showed general improveMent throuchout her stay imithe preschool.
Kerry was pus.ually well'orgiAited in her play: able to move; one activity to another, and to decide what she wdu.d do 'and /here'

. she would do it. "She :Showed gdod Imagpaafiorr and was able- o carry
out her ideas in productive ways:

Kerry's major prpoleng appeared to be in the-social area./ She -was sluiee and 'withdrawn -Ville-A she first cameta_the preschool ,
and very dependent ory,-her mother, although -she did seem more
going and independent At home. Kerry's Aependence on her mother-
becaMe. clear, the second year in the program when her mother started
working in the' other classrppm.. Kerr became very upset and could
not b e involved in classroom act' ities without her Mother's.

sence. Kerry. wbuld not.play wi the other, children and was
'often reludtant' to come. to schod or would refuse tO come to snack'
or to go outside- Kerry 'did not 'seem to have enough self4cOnfidence
to act independently without adult support.' Kerry''s mother and
teachers reali2ed'how much,the child needed her mother, and her
mother returned' to Kerry's classrooM.: They permitted Kerry, tp be
a little child and gave her the phy'sical 'and emotional support she'
seemed to' need. Through r.ole playing- activity ierry cofild test.
out what, sky\ Was.$.old and express her needs for' security, and
affecti4,10Wecember ,and January Kerry's pehavitn changed
greatly;:' shtk,again enjoyed coming td, school ,even without- her mother'
and became interested in playing with the/other children. 'Kerry
teemed t9have developed a sense of trust" and'understanding that
enabled :her to become .independent of her mother d more confident
in herself.

Today Mry't mother describes her as -"Where she Sho d be
develoopmentally.." Kerry'seems to ,be somewhat of a loner by nature.
Her mother feels the child is (07it, not shy, and says that Kerry
can play alone and bp happy:. herry's parents feel that the' lag
between her physical 'and intellectraf developtent hag been greatly
_decreased. Kerry's teacher' feels .she is doing very well--" like .

any other kindergarten child." She is verbal, capable, and good'
at expressing her feelingi. Kerry has been' able to go into the ,
,Readiness clasS in which her mother is VI aide with little diffi-
culty. Kerry gets along well with the otifer children; blit as 'her
teacher says, she probably will. never be, an initiator in, social
st,tuations. in,shortd, Kerry is diewed. by both her teachers and
her parents ''as a competent and secure kindergarten Child Who should
-do well in school in the future. /
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Case History of Pe
Birthdate: March 31

Admitted: Qc ber 1974
/970 Graduated: June 1975

Peter represent- a different kin
case, a normal, well-adjus ed four-year7old
family crisis to the, point here h. behavior
and distressing change and h s parent eared he

of problem. In this
er-reacted to a
derwent a great
ad a neurological

problem.

Peter's' mother brough
the abrupt change in his behavi
a difficult period bo'th grandr,
was near death. Peter's p4rents
and under Treat strain, es.OeciAlly.
family was leaning. Peter had been
got along well with the other childr
began making such frequent ips to t
leave them alone, refused to- go to nur
alone, and spent his time either follows
T.V. His demanding and puzzling behavio
mother's worries. Although she was told t
through a stage he would grow out of, she- w
be a more serious neurological or psychologi
neighbor's'suggestion she brought Peter to th
because there was an opening in the program P
Preschool.

he Would not
He sloly beg
let .his another
male tea
decided.to u
Peter's mother began-11w, sitt
in the coat room, removed'
stage, Peter's teacher got
his mother's departures. Altho
and spent this time'watching the

- any activity, he could tolerate_

him td,the preschool because of
His family was going through

he2s were hospitalized and one
re constantly at the hospital
is mother on whom the whole
appy in nursery school and_

Yetafter his parents
hospital,' Peter would not
ry school or anywhere
g his mother or watching,
only added to his
at-Peter was going.
rriedethat there might
al problem. At a
Drop-In Center; and
ter entered the

en Peter first cam the PreschoOli
lay 'th any of the chi and,..51un

expl ing the room and equipth
eave. - ecause Peter would get invo
laying 'th the trains, his mother

n mid- October,
to his mother.
he Would nOt
with his

and teachers
ity to-start the separation process.
g along'the1edges of the room, later

e play activity. For the next
clock with which he could time
t first Peter cried and screamed

c 'refusing tciget involved in
his mo er leaving for short periods

opport

of time, starting wit' two Minutes.. Hit mother, always returned on
time, proving to Peter that'he could'trust her., Gradually the
Asountiof time was increased until, by December or January, Peter's
'mother could leave with the other mothers-and Peter'would tell her .

'then to come back. This process continued7until.separation was no
longer a problem,. At the same time, Peter's interaction wish the
other children also. increased. He began to participate at snack,
.latar,at story and music; and finally he could get involved in play
activities with the other children..
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Peter

Append ix F-S

Peter consistently tested above age level on the
standardized tests given to the children. On his final Stanford--
Biriet his mental age was over 1-1/2 years above his chronological
age. Peter's problemappears to have been emotional and, although
the causes of his behavior were clear, his parentt could not solve
the problem alone.

\

Today Peter is in a nature kindergarten class. His
/ teacher feels that he is very mature.academically.and near thecr'
'-top pf his 'class. His social behavior is also above average.
Pe er's,te r has described him as "the ideal child." he
ent usiastic and always has things to contribute to Class: In
short, it appears that Peter's emotional problems h-ave.abai4.
and that he has made a successful adjustment to school.

. /
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Appendix G-1

Early Childhood Program

Parent Orientation Evaluation

September 10,- 1975

1. For. you, were these intrOductiory meetings helpful? Please comment.

2. What was it about these sessions that helped you most? Which helped
you least?

3. What suggestions do you have for next year?

4. How do you feel now about being in the program?

125
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Date

Parent's Monthly Questionnaire

1. How do you percei your c pioblems,this month?

2. What changes hart you seen in your child this month?

)(

3. What changes have you seen in yourself this month?

4. What experience has been the most meaningful to you this month?

5, flow have the observations of other parents affected you this month?

, .

6. What do you see as the most serious problems for the program this month?

4
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Appendix

Name Date

Preschool Staff Monthly Questionnaire

1. 'Wbat has been the most rewarding experience for you during the_last-month?

".
. What do you see as the most serious problems for the program?

3. 'Which aspect of the program has been developing to your satisfaction
this month?

4. Which children do you feel you-have been most successful with this month?
Why?

5. Which children do you feel you have been least successful with this month?
Why?
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Appendix J-1

Summary of Parent Questionnaires

MARCH

All the parents described specific strengths or changes they had seen in
their children or themselves as their most meaningful experience this month.

Generally, these things concerned the growth and maturation of the children in
gross motor, fine motor, social, and emotional skills. One mother benefited .

from speaking with Nancy about speech; another from Dr. Adam's discussiOi4 Three
mothers--in different pleased that the parents are becoming better
able to communicate with another.

By a count of 11 to 4 with parents not respond felt better
this month. They mentioned uch changes in themselves as being re relaxed,
patient, understanding and acc pting of their children's behavior or feeling gen-
erally happier and enjoying being outside with the children. parents noting nega-
tive changes were all generally tired and edgy due to illness of themselves or
others or unsettling experiences such as remodelling the house.

The observations of other parents have been positively affecting everyone.
They help parents cope with matters better,'learn how their children act when
mother is not in the classroom, and more aware of the difficulties their children
might be having in certain areas. In general, parents have` encouraged and helped 1

each other in the meetings.

Many of the p oblems cited by parents fall into the general categori of time:

4there just is not nough. Several mothers noted that organization is improving ,

and plans made at meetings are being followed through. One mother said that the
number of adults in the room sometimes creates problems; another mother felt that
minority opinions were sometimes not given eq101 time:at meetings; one regretted
that her time demands prevented her from attending regularly; and ore mother was
concerned because the mothers in her group were not able to get together for dis-
cussions on a regular basis.

Summary of Staff Questionnaire - March '4
\s, .

Several staff members have been pleased with the progress of the parent groups: _

people seem to be participating and learning more in all four groups; and the staff
has discovered new ways to involve parents and make the meetings more successful.
In addition, Jake and Charlie are still happy about the growth of specific children'
through swimming. Lois is happy that teachers. in other schools are requesting equip-
ment to help them meet children's needs and several staff members cited the develop,
Rent of the Consultation'Center.as a cause for satisfaction.

A problem described by four staff members this month concerned the town fund-_.
ing the program in the future. Several people cited problems which have more per-
sonal implications including setting reasonable expectations for ourselves and each
other, learning to delegate 'responsibility and communicate-better with mothers about
issues such as the organization and structure of the program, and taking for granted
that staff input may be less needed as parents and children grow and develop.
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